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FOREWORD 



Young people today can scarcely avoid taking risks Merely giowinp up in our coinplex society 
involves a variety of risks with which young people must learn to deal. Three of thq most serious 
trouble areas — alcohol, other drugs, and trafTic safety ~ are the principal focus of the two volumes of 
Taking /?/.s*.s\ developed by the Department of Education s School Health Program and Traffic Safety 
unitS- 

What do young people need to know about risk taking? They need to be able to recognize when a 
situ'Ution actually involves a risk. Thus, Taking Risks provides specific information about the misuBe 
of alcohpl and other drugs and potentially dangerous traffic ^iituations. They also need €6 know how to 
make'decisioHS in relation to possible r^sks- Taking Rwks gives students an opportunity to practice 
decision making without incurring actual dangers 

We cannot pos,sibly insulate our children from all danger, of course. Many situations involving risks 
may oven have potentially beneficial results. Thus, learning how to cope with potential risks is an 
important part of growing up and accepting responsibility. Taking Risks is designed to h<ilp our youth 
become more competent and responsible adults. 

Wilson Riles > 




Superintendent of Public Instruction 



ill 



PREFACE 

Thp two volumes of Taking Ri<;ks rcprcaont a collnborntive efToK of the noj)urtmen( of Educations 
School Health Program and Traffic Safety units. The colloboiation ofthcHO t^vo comporientH within 
(l»c Uepartiuynl underacortvs the inteidi.sciplinary nature of all school clTorts aimed at personal and 
smial development, critical areas of the curriculum for which new practical materials and. ideatfare 
a ways needed. It is a collab^n ation that has brought together many closely related concepts ^nd goals 
identificd.in both the Can^v■nla Traffic Safety Education Task Force Report (1977) and the Health 
Instruction Framework for Calif^rnia^Public Schools (1978), adopted by the State Board of Education 
in 1977. And it is a collaboration that has foc>fsed continually on the developmant oT practical 
knowledge and useftil skills at the classroom level 

Tdknif^ Risks involves nn Unusuftl approach to classroom activities focusing on alcohol, otlier drupi. 
;ind traffic syfety /Mthough many materials in this field iinlude technijpies emphasizing aflective 
learning. Taking Risks differs from most materials that are currently available in that its primary 
emphasis is on risk taking as a normal aspect of everyday living with which students must learn to 
deal. Thus, all the learning activities in Taking Risks are aimed at enhancing the students' aware- 
ness of when they are taking risks and how to make decisions about the risks they take. Throughout, 
tiie teacher and the students are encouraged to shj^re in a mutual process of insight and di.scovery. 
Faking Risks is designed to require a minimum of preparation and graining, and teachers may use 
these materials in ninny different ways. Some teachers may choose to follow the explicit, step-by-step 
instructions for each lesson and activity Others may wish to use parts of various Taking Risks units, 
to modify materials for ufee at different gi-ade levels, or to develop entirely new activities based on the 
themes and concepts they find in these pages. 

Hegardless of how these materials are used. Taking Risks is designed to help teachers enrich the 
cumculum at many different grade levels and to help foster the development of respoVisible decisions 
among todays youth. . " 
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ABOUT TAKING RISKS 

The experiences of the Iqst decade demon8^x;ate that one of the least succoBsful strategies for getting 
young people to avoid drug use alnd similar fohps of higli-risk behavijor is telling them how dangorouv^ 
drugs are or how much they willjbe hurt if th^^y take t\ particular risk. Young people grow up in an 
environment in which the use of aiA^ide variety of drugs and the taking of many other risks' arc 
accepted » condoned, and often encoiyaged. 

Nicotine is one example of a potentially dangerous drug that is accepted or used by the mcyority of 
Americans, despite warnings from the Surgeon General and the ban of cigarette advertising on 
television. Alcohol is even more widely accepted, and yet it is a drug that can cause immeasurable 
harm. Considering the easy availability of so many difTercnt kinds of drugs, it is not jsurpi ising that 
surveys of drug use among American youth indicate that the majority experiment with a variety of 
drugs, particularly alcohol, at increasingly early ages. 

One of the main premises of this book is that risk-taking behavior is normal among youth. It is a way 
of testing one's limits and establishing one's place among ones peers and in society. Risk taking 
cannot ai>d shoyld not be prevented. Serious trouble as a result of risk-taking behavior can be 
prevented, however When individuals take "educated" risks based on accurate information and an 
insight i nto how people make choices s^bpul the risks they ta}ce. This involves the ability to determine 
when a particular action does or does riot involve a risk. It also requn-es an understanding of the basic 
steps in decision making. Both are major goals of Taking Risks. 

It should be noted that while the normality of risk-taking behavior is ackno>vledged in Taking Risks, 
taking dangerous risks is not coridbned, and the materials are not designed to be used to teach 
students ''how to take risks." Rather, theViltimate goal of Taking Risks is to facilitate clear, critical 
thinking and decision making about whether one will take a risk or not. In each unit emphasis is also 
placed on the fact that risks may have either positive or negative consequences. The risk of drinking 
excessively, for example, clearly involves possible negative^consequences. Trying out for a school 
athletic team, on the other hand, involves the risk that one may not make the team — yet the possible 
outcomes are essentially positive. r ^ 

The elementary and secondary schools are logical places for young people to acquire common sense 
about alcohol, other drugs, and traffic safety, all of which are critical elements in risk taking among 
youthvbut the schools have had very little impact on the problem. One reason for this is that teachers 
h^f#e not had the kinds of materials and curriculum aids that will help them to make the best use of 
the little time they can afTord to spend on the subject. Taking Risks is designed to help remedy that 
situation. The book is designed to be-used with a minimum of preparation and training. It.consists of 
two units, one aimed primarily at students in Grade 7 (health, social studies, science, or psychology) 
and the other aimed primarily at stujtents \n Gr^de 10 (driver education).* Each unit is designed to be 
used over a period of tWo we^ks, a^d, with few exceptions, the complete lesson plans ancj all the 
materials needed for instruction are'included herein. Many of the pages are designed to be copied for 
use by students in the classroom. ^ \ ^ \ 

ft 

*Booka I and 2 o( Takinf^ /iisks cover four grudo/a)^e levels (^arly childhood proadolescent, adolosceut, and young adult) 
identified in the Health Instruction Framework for California Public Schools, adopted by the State Board of Ejlucation in 1977. 
These levels also correspond to the target populations identified by the California Jrafflt Safety Education Task Force in its 
1977 report. Although each unit is targeted at a. specific grade level, teachers may wish to use activities designed for one grade 
level v^^]th students ut a higher or lower level. The activities may alsd be modified to moot students' particular i\eeds or skills. 




This Ixx^k includert *V ^ 

riTlvo completely stfucturod two-week units focXiaing on risk taking in relation to alcohol, other 

drugs, and traffic safety — one for Grade 7 and one for Grade 10 
LI Most of the materials that will be needed to complete each of the units 

! 1 An approach m which alcohol, other drugs, and traffic safety are viewed as part of a spectrum of 
real-life risk factors with which all students must learn to deal 

I ^sing those tiiatenals, students will; ' 

IJ Aaiuire some basic mfonnation al>out alcohol, other dnigs, and traffic safety situations that directly 

relate to their own lives. ' ^ 

□ GAin insight into factors that influence their choices in relation to potentially dangerous situations 

invblvmg alcohol, other drugs, and traffic safety, 
i ; I^arn how to l eco^iize when particular decisions may lead to dangeroii^i or harmful conse<lliences; i.e., 

involve risks. 

1 1 U^arn basic decision-makmg steps in relation to risk situations. 

L i Be prepajx^ to make better decisions and choices that will help them to lead safer ^md healthier lives. 

When young people are finally conft-onted with decisions about whether to use alcohol Or other drugs, or to 
do anything else that could be dangemus to themselves or others, ttie choice will be'theii's alone. Although 
the use of this hfjoY caiuiot guarante^^ that they v^l m^ike the wisest choices, it can help them leam to 
c^ept the responsibility. 
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ORGANIZATION AND STRUCtURE 

.n thus bo()k. AU fm.r un.t. have a common Uienv^ T^acherB nnd alv.dcnL. who use TaAwn^' /e,.4.s should 
Hear y underaUnd thus theme. su.ce ,t ,s the un.fy m, element for the .ser.es of un.ts and w.U.n each un, t 
I he (home us picso.Ued on paye x m a lorm appropruite to students in Cirades 7 and I 0 
'1'*^';'? ^l'^''^^ intnxlua^ the tlien,o before Uiey b<,gm a T«yt:n^ /?^*.s' unit. Introductory activities in 
wh,ch the tl^eme .8 mcorporat^xlcan be found on pages 2-3 for ufut m and on pa 44 4? for Urit 

.l< <>hol. other dn.K.s..and trafT.c s^tfety. The act.v.t.es are anar.ged m a structvuc that encovL«es students 

i^M (ta ";7'r ^•"^-■^^-^dn,g of why ,k-opIc make . U. chou4 . hev u,nke. The' 

^^'.^"^''V"""^ J^'"'"'" '^'^'^ -'^^'^ school may have reached a stage of rebellion 

■ ^ZI \!T: ^ "''JS''"^ "'''"^''''^ "^'^ ^^"^^'^^ '^<^-rtholess been a pnm.uy factor in shaping thei 
taatcts, habits, and behavior patt^rnsi • . ^ - •'^ feuiLii 

' influenX^ffctor^^ '"'^ '"""'""^ ""PoHant than any other 

Advertising In n,o«t students' lives adve.lKsing, particularly television advert..-^.ng. has fwwcrful 
eOect^s that the student-s may not fully realize or acknowledge 
' l.aws. Students in junior high school are close" to the poitU whei^hey will begin learning tx) (h i ve and 
student-smhigh schcK,! havereached it. Thus, for the finst i.ne in their lives, /oung people Yith^^ 
groups must be fully aware of the importance of law»for their lives.^ ^ 

ol^to^ttr '^T^'^ ""'f '^V^'. '"^l^^^"^^'"*^^" ^'^^t.)rs highlighted in thede pages- are not the only 
,I T '"""^"^V f»f decisions, choices, and >,alue«. In six^cific situations other factons„no{ 
emphasized here n.ay also be im,x.rtant. Self-concx^pt. religion, and ,HM-sonal needs for anbction or resp<^^t 

sX^'ed on\h " • n '""^r "^"^ "'""'^'^^^ /?'^^^s- emphasis 

hi S i '•^^^y '^^^•"'•.V- P^^^'-s. advertising, and laws in risk-taking situations, qpport-unities 

sliould be provided for discussion of other factors that may also affect students' decisions and choices 



J 
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THE THEME OF TAKING RISKS 

- t^^sV^l^nT/n^'"'^^ -^on^^^'^i^V don^erou. or risky. Taking a risk i« 

ftoplo fn Uum" f ~ (or so.nec,nc else) may or may not go, hnr, as a result oCnsks yoJ 
Jh„ ; 1 /<>enage years probably more .ncl.ncd to take risks - all kinds of risks - 

than people in any other ag(; group «n kuuis oi i ibKs 

.sk^msing aL^o. or 

n jn.irf J'''^^'''*'' beverages isn't a new kind of rusk, of course.. Wine is mcntiohed fuxiuently m the Bibl^ 

wl i """^T ^""^ r^"*^ "^'^^ ^'^^ ^-^^ "^^^ Ala>h„l and other dn.gs. m c-ombi nation 
with modern machines, have added a huge number of possible risks Uy evexyday living (AlthoughC^ 
. can be hamiful, they can also help people when they an3 used as medicines.) ^^'^f^o^K^ ^riigs 

foH" chtl dangerous and can actually have "goodV results. A person trying out 

do von ^If Ac/p yo^. /ca^i /.o,. /o make better dcasion. ahou( the risks you take How 
do you make a good decision about taking a risk? ' 

n First, you need to know whether a decision involves a risk or>»ot 

r\ T^u^'^' ^""^ ""^^^ '""'"'^ ^^"^ possible consequences of taking (,he risk 

• , i«t A*'*; l"" consider factors such as «;Ao will be aOected by the risk, u^/iy you want to tak6 the 

I isk. and u-W else you need to know before you mAke your decision ' -^^^ tioiaKetne 
U fourth, you make the decision. " 

No one can predict the future, of course. But everyone can live a safer and healthier life by thinkin^r 
#nore carefully about the risks he or she takes. ^ f ninKing 



HOW TO USE TAKING RISKS 

/■\ ■ . ^ 

f > , ' ^ ^ ^ 

Talking Risks does not require weeks of inservice training or years of experience to be used efl'ecti vely 
, in the classroom. Ihking Rusk.^ cf^n even be modified to fit a variety of teaching ytyley. The main 
commitment that Thkinf^ Risks requires of the teacher ia agreement wit h the premise that engaging 
in risk-taking behavior is a matter of individual choice. Thi8l)Ook is based on the belief that youn^ 
peo|)le cannot be toM what choices to make or \vhat risks not to take; they can ortly bo helped to make 
good and healthy choice^. * - ^ 

Preparation / > * 

Before using 7b^m^J?isA5, teachers should:, ' . 

r J Read the entire book carefully, and familiarize themselves with its contents. 

n Decide which parts of the two instructional unit^ they wish tquse, which ones they may want to 
modify, and which Iossotis or activities recommended for one grVido level they may wish to try with 
another grade levej. 

n Make note of any copying, pasting, or other preparation of materials that will be necessary before 
begirtninj^ each activity. The materiajs needed for each activity are described in the directions for 
the activity. ' - . , v " 

Format ' 

Each two-week unit in Taking Risks consists of the following components: 

ri Recommended schedule ' ' "^"^ 

n Introductory activities • ■ ||^ * 

U ActivitieJj for introducing factual information about alccrtiol, other drugs, and traffic saffty 

□ Cove activities focusing on the-ibur^nfluencing factors described on page ix - v ^ 

□ Closure activities * . ' * . 

□ Work sheets designed to be copied and distributed to the entire claas 

.n Materials sheets that may be copied or displayed through the use of a visual aid 
n Questionnaires deigned to assess the students* acquisition of factual knowledge taught during the 
^unftand changes in their attitudes toward alcohol, olher drugs, traffic safety, and risk takiag 

Lesson Plans - . 

Each lesson in Thking Risks begins with specific directions. In most cases these directions are based 
0*n\lhe assumption that (he classroom is a ft^acher-centered environment in whicji thq teacher leads 
and directs the students^ learning, while at the same time encouraging open discussion and indepen- 
dent work. 

Most of the following components are found in each set of instructions: 

□ Purpose* A brief statement of the purpose of the lesson. ^ 

Q Objectives- These include both teaching objectives and student le^ing objectives. Mf^ny teach- 
^ ing objectives are to be pursOed for the entire unit and ajje not repeated jn each statement of 
.objectives. These include: 

. • Making the activity stimulating and erjoyable 

• Increasing the students' understanding of the topic in any way possible, bven if it is not 
me.ntioned explicitly in the instructions ^ ^ 

• Itivolving all the students in the activity and encouragingparticipation whenev(?r possible 
^Assessing; through informaf discussion or written quiz7es,^e students' compreh^^^ieion of key 

words and concepts • * * ' * ' ^ 



- d Isronm H t^^^^ "hJoct.v^. m o .slated in general tonus. Smco students abU,t,C3 and the 

onT.rZw ^ ^ !"'^>^'r*'>' f^o"^ classroom and one school to another, the teacher is 
• ..f •-^^f ^^''«P ^'^f aiH'Cific. observable, and Jneasurable kjectives for each 

. leason in accordance with the more general objectives in ihM losgbn plans. 

- * ' ^ 

' ' I!!nJ,t**'"'*'"7'^'' materials for tho activity, including work sheets, materials sh.^ots, and question! 
^ muro.s. arc (ound on tho pages nnmodiatolv following tho directions 

" " oHoX'd w'"^' "^'"-""^ is mcluded as'a way pf "shifting geprs" and getting students 

oincnted to the ksson. Warm-up actn'it^es should be done at a fast pace. 

' h^l't'^r^? for Main Activity. Step-by-step directions aroprovided forthe main activity, includ- 
uig suggested tune I imitB-. - . . 

^ ' ^^.^hJT^r'^'irT;^^'' T''''^!^ homework assignment that prepares the students 

10 ininK aooul the lollowmg day s lesson. 

fl-For Discussion. This is the only com,>onent without a time Umit. Thp toacht^r may "introduce the 

dnrfl?« h" T^'l '1^ "'T ^1"""' ^'""'^^ " ■^•-"d^"^^ Ihui-k about 

^ a bnefsilem period, with or without a follow-up discus-sion. 

^'^iVl^'h ^l^'^ ^«>'J Z''^'^-'^''" '^-^^•^P^ for the main activity arc optional. The teacher may 

s. onrnc, . Mo<f. l'""'^ " .T'^'"? ""^ ""iV" "'^"'"^ ^^P"''^ ^^e recommended times and 
m ^ Most lessons, theretbre. could vary in length from about 20 .pinutes to as much ae 45 or 50 

m.nutes. depending: on thastudont..' iiitc<. ost level. Also note tfiat when the dircK:tions are written in 
ul-Sptlb^ei'ie^ " '"'"^ ^^'^'^'^ P^'^Phrased, depending on tit. 

<J^lassroom Atmosphere / • - 

l^t'^A^Jf' does not contain-salemn pre^hing abouPalcohol. otHe'r drugs, and traffic safety. 
Instead the activities are designed to encourage an atmosphere of inquiry and discovery. In some 
cases the activities niay touch on areas that are sensitive for some,students. Therefore, the teacher 
ahouid stress a tactful, accepting, and nonjudgmental classroom atmo.sphere. The activities in Thkin^ 
Risks ra.ely have right .,r wrong answers - their main objective .is to provide students with 
information and msights that wfll be useful in thtiiJ- lives. The teachei; should also note that all 
di.scussions and/or written activities introduced as part of a Thking Rif;ks unit must be used irv 
coqiphancp with Section 60650 of the Education Code. This section requires parental permission for- 
Student participation in tests, questionnaires, or surveys dealing with the pupil's and/or his or her 
parents personal beliefs or practices in relatfon to sex, family life, morality, and religion. 

Related (^irriculiim Area^s x 

nn\'t\v\rl''^'inV' •■^^^'"•^^"tl/'''" health, social studies, science, or psychology classes. " 

1 ' Y '» recommended foriKse in driver education classes. Either unit may be adapted to 

related curriculum areas.such as English, home economics, and family life. ' • , 




SCHEDULE: UNIT m (GRADE 7) 



First Day: 
Second Day . 
Thiixl Day: 
Fourth Day: 
FiahDay: 
Sixth Day: 
Seventh Day:- 
Eighth Day: 
Ninth Qay: 
Tenth Day: 



Taking Hiaks ' - ' . 
Choices, Influences, and Decisions * , 

^'Intoxication*': A Game Based on Fact^ About Alcohol 
Mow Much Is Too MucK? 

^^DYNE-O-MYTE": A Game Based on Facts About Drugs Other Than Alcohol 
The "In'' Crowd' . * 

Who I§ Responsible? 

Wliat Are Ads Designed to Soil You'.^ ' ' * ^ 

The Lawmakers ' ' 

Closure - ' 




u 




TAKING RISKS 

^ Purpose ^ 

To introduce the qoncept of risk taking and thiT" 
basic goal of the unit T 

Objectives , ' 
Tefiicher*' 

□ Introduce the unit ^n a way that will interest 
the students in pursii^ing the activities. 

□ Through class discussion assess the students' 
, comprehension of the concept of risk taking 

and the basic goal of the unit. 

° Stndents** 

□ Through class discussion demonstrate com- 
^ pifehension of the concept of risk takjng and 

the buigic goal of the unit. 



Materials 

Copies of the unit tlieme page (page xj md 
Work Sheet I 



*Thi8 13 th6 teacher's poraonal otyoctivo for each losaon. ^ ^ 
**It is understood that the teacher will quiuUify the studeht 
loarnin(( otyectives in moaHurablo tonnH that aro appropri- 
alo to hi8 or hor cJass. S 
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Warm-up (3-5 minutes) 

Ask the students "Who can give me an example of dahjferous things with which eveiyone in our 
world must learn to deal?" Write several examples on the chalkboard. 

directions for Main Activity 

1 (10 minutes) " ' 

^tt^''' ^^Tl ''!?'''"'l*f ""^l^"''^ ^ un't about taking risks, especially risks that involve alcohql, other 
drugs, and traffic safcty. Young people growing up today live in a world where alcohol anS other 
drugs are very common. M«ny people try alcohol and other drugs at one tSme^or another You 
probably know people who have tried alcohol or other drugs, and you may eve\i have tried them 
yoursell. Of course nr»any people never try them. The purpose of this unit isn't to got you to stop 
experimenting wi^h risky behaviors or never to take any riaka. )?ut the unit is designed to help you 
know how to decide whether or not to take a risk J' . ^ - 

Read aloud or paraphrase the unit theme(lpage x). Alternative: M^ake copies of page ^ for the entire 
class, and have the students read it aloud in a discussi^ format. Ask questions like the following: 

□ How do you know if ^omethingf^is risky? f 

□ What are somemodern risks that didn't exist lOOfyears ago? 

□ What is the mairt goa] of the.unit? 

□ What are the Tour steps for decision makingV* 
2. (2aminutea) }»/ 
Hand out Work She,et 1 . Exp|ain that the work sheet offers an opportunity to think about some of the" 
risks that w,ll be e^xaminod in inore detail later in the unit. Allow time for the students to complete 
the work sheet either individually oi'in small groups. If neoejssary, take time before the students fill 
?K« 1 T t , e'tamples. Encourage the students to note as many examples as 
they can . Exaniples for each of the three categorites are: ' - ^ v 

Traffic Safety - , , Drugs Other Than " Alcohol 

. • - '. Alcohol 

b^cyde ^^'^^^''"^ '^^''*'"*^^ ^ Overdosing Drinking and driving 

^nl^^ii^r^^'^^ " ""^^'^ « ^"^ ^'^^^'"K ^tting sick from too.much 

openmg^a car door ^ ^ . what it is Jiquor 

Making a left turn and getting hit Contracting lung cancer from 
by art approaching car smoltiii^ cigarettes 

5^. (5 minutes) . ' > - 

After, the discussion tell the students. "Most risks involving alcohol, other drugs, and traflic safety 
involve neg;ative consequences. Who can think of some risks that might have positive consequences^" 
. II necessary,, pfter a fcfw examples, such as entering a coht^t or trying out for a team. 

. Advance Planning (3 minutes) ! ■^-■^..'^ ■ 

Tell the students, 'Tomor^U we'll discuss decisions that you have made. Who can think of a decision 

"?fl!Ji7x, ^. ^^V:^"" « exan\ple8, asking questions such as, 

How did you make the decision?" and "Hpw do you feel about the decision; that is, was it a good or bad 



For Discussion . 

"What kinds of people take risks?" 
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WORK SHEET 1 Taking Risks 



Write in as many risks as you can think of for each category. 
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Choices Jtofluences, and 
decisions 

Purposes 

To introduce the influencing factors on which 
vsubaequent activities Qre based and to offer the 
students an ^opportunity to practice using the 
decision-making steps ^outlined in the unit 
thenne ' 

■X 

' »> 

Objectives 
Teacher 

0 Through class discussion assess the students' 
comprehension of the concept of choice ad it 
ajppHes to risk-taking situations. - 
□ TriroMgh observation of the students', per- 
. formance in classro(>m exertises^Sisess the 
students' comprehension of therourstep . 
decision-making process outlined in the unit 
IJheme.» 

Students 

Apply the four influencing factor* identjrfied 
in Ihe unit to real-life situations. ' 
O Pi'actice using the decision-making steps out- 
« lined in the unit theme. 

/ 

Materials 




8e 



\War.in-up (2^inutefi) , ^ 

^ Ask the students, "Who had to do something today that he pr she didn't want to do? Anything at all?" 
Accept three or four responses. Then rephrase the question by sijiying, "Who made somebody in this 
class do something today: and ^htxi was it?" Accept three or four more answers. The point should 
clo&rly emerge that all of us have to do thyigs every day that wo do not want to do and that we have 
little or no choice about. 

Dilutions for M^iin Activity ' 

1. (5 minutes) . '' • 

Ask for a volunteer to paraphrase the basic theme of the unit in, a few words — for example, "People 
should learn how to make decisions about the risks they take.", Explain that risk taking is almost 
always a voluntary action; i.e., people choose to take, risks. T^jll the students, "One of the main 
pui-poses of the unit is to ppovide some undei-standing about the way people make decisions when thby 
take risks. Four main infldences have been identified." Write mch one on the clialkboard us you ' 
introduce it. Give a briefexplanation, as in the following example: 

□ f'amily. This is the mosWmportant influence on children as they are growing up, and itcontinues to 
be an important influence in many people's lives. Often people in their early teens are beginning to . 

•tJfecome independent of their families, however, 
d Peers. This is another way of describing your friends, kids your own ago, kids you see in school and 

spend time with after school. At your age your peers tend to be the most important influence in your 

life. / , • 

n Ajivertising. Advertisements, especially the commercials you see on television, make you want to 
• buy things or do things or behave in certain ways. We're,all influcjnced by advertising, even if we 

try riot to be, 

□ Laws, ^ye all tiave to obey the law, so most of us are influenced by laws whether we like iter not. In 
fact, almost anything you could name is influenced by one law or another. For young people who are 
beginning to think about getting a driver^ license, th6 traffic laws are particularly important. 

Ask for any questions about the four influences. Probe with questionp like "Which one do you thinlt is 
the most important for you?" or "Which one influenced a particular choice that you made today?" Give 
r the students an opportunity to syggest other influences that may al^o be important. Make it clear, 
however, that these four have been singled out, since they are generally considered to be four of the 
strongest influences in choices about risk-taking among youth. 

2. (20 minutes) 

Hand out W6rk Sheet 2. Tell the students to respond to only the first two columns on the Work Sheet, 
indicated by choice or no choice. Then survey the class for similarities and differences about which 
items are usually a matter of choice. Afl;er the discussioh tell the students to mark the appropriate 
boxes which represent the factors most likely to apply to themselves. If a student believes that none of 
the factors listed is appropriate, then the student is to mark the box in the "Other" column. Allow time , 
for completion of this task. Then continue the discussion by referring to the four factors. 



3. (25-40 minutes) ... * 

Tell the students, **I asked you yesterday to think about a situation in which you made a decision. Who 
can tell n>e about some decisions that he or she made in the las* two days or so?*' Note examples on the 
chalkboard. Remind the students of the four decision-making steps outlined earlier (page x): ' 

'H Dotennine whether a decision involves a risk or not. 
n Determine the possible consequences of takirig the risk. 

! 1 Consider factors such as who wiirbai^jTectwl by the risk, why^'ou want to takq the risk, and what 
else you need to kno\^ before you make your decision. ^\ ^ 

□ Decide. ' , 

Encourage the students to practice thd decision-making steps in relation to the situations listed on 
the chalkboard. If necessary, provide examples, such asthe following: 

A simple decision: Bob has to decide what to wear to the school dance. 

n Does the decision involue a risk? Yes/ Bob might decide to wear the "wrong" thing and feel foolish 
because he arrived at the dance dressed inappropriately. 

□ What are the pbssible conseqiiencesof taking the risk? Unless he gives kjh^ decii^ionc^reful thought, 
Bob might wear the wrong thing and be embarrassed,' 

□ Who will be affected by the risk? Boh. Why does he want to take the risk? HeW&nts to go to the school 
dance. What else does he need to know before making his decision? He need? to find out what the 

, other kids going to the dance wilj be wearing, or what kind of dance'it is; i.e. , farmal or informal. He 
calls a friend and discovers that the theme of the dance is country and westerit music. 

□ He decides to dress very informally, in blue jeans and a plaid shirt. 

A more serious decision: Joan, a seventeen-yeai -old friend of Maryls, has had too much b^er to drink 
at a party on Saturday night. She tells Mary that she feels fine and that sfiell drive MUry home, since 
they catne to the party together. Mary doesn't have a driver's license and doesn't know how to drive. ' 
What should she do? * 

O Does the decision involve a possible risk? Definitely. By insisting on driving, Joan risks ha\fing an 

accident. By going along with Joan, Mary might be physically hurt, 
n What are the possible consequences of taking the risk? Joan might not have an accident, and 

everything could go all right. On the other hand, Joan might lose control of the car. 

□ Whodvill be affected by the risk? Joan, Mary, and their parents and friends, among many othiers. 
Why does Mary want to take the risk? She needs a ride home. What else does Mary need to know, 
before making her decision? She needs to find out if so^iieone else could drive both her and J(>an 
home and whether there is any alternative to Joan's driving the car. 

n Mary decides not to go if Joan insists on driving the car. Either someone else will have to drive, or 
Mary will not go with Joan until she has taken a long time to **sober up." 

The students may practice using^the decision-making steps in small groups and then report their 
decisions to the class. 



Advance Plamung (2 minutes) 

Hand out Work Sheets. Tell the students that the first part of the assignment is to complete the work 
,, ^ ^^'^ ^^'^'^y ^^""^^ tomorrow's lesson. The work sheet will be collected, but not 
grad^>d. Tell the students, "The second^art of the assignment is to study Materials Sheet 1 and be 
prepared with questions about any parts of the materials sheet that you want to ask in class." 

,Fbr EHsciission . ^ 

"What event do you think made an important change in your life? Who or what controlled or ' 
influenced the event? 





X^^SiHEETl Facts About Alcohol 
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What Is Alcohol? 

Contrafy to popular belief, the alcohol used in alcoholip beverages is a drug. Even though it rhay initially 
rnake pdople fe^l "light/' itis a depressant (pills that are depressants are often called "downers"), and this 
rpeanS that It c^m slow down all your body functions. j 

What Does it Do? , 

Alcohol is absorbed into the body vQry quickly, but the liver, which "burns it up," works at q much'slower 
rdte than the rate at which alcohol can be abjsorbed. One-half to 1 ounce an hour is the amount that the Jiver 
can burn up. This is the ecjuivatent of a little less than the average drink of beer (12 ounces), wine (5 
ounces), or hard liquor (IV2 ounces). 

Alcohol aff^ctq different people in yifferer^t ways. One person at a party might drink one drink and get 

into)^icated (drunl^). while anothef might drink aN night and never show any signs of being intoxicated. Four 

of the most important fafctors that determine the'efffeots of alcoholic beverages are: 

n Yoiir body weight ' ^4 ' ' ^ / 

n The amount of. al9ohol you drink . ^ ^ " 

□ The amount of time in which you drink it / ^ ' 

□ Your previous e)^perientes with alcohol drinking; i.e., the extent to which you are accustomed to drinking 
alcohdiic bever8(ges '\ 1 . ' ' ^ 

Usually a'250-pound person will be able to "ho'ld" three drioks in an hour mwch better than a 120 pound 
^person. Although not a ^rta(n means, one of^^he t>est ways to avoicf getting drunk is to drink alcoholic 
beverages v^erys/pw/yr ^ . ^ , 

Getting intoxicated \ - 

Other factors can affect the degree to vyhich you will becom,e intoxicated if you drink. Yb^r mood and 
whether or not you are physically tired can affect' how you will react. The mbre and the faster you drink, 
however, the more likely it is that you vyill becorhe intoxicated. At first you may feel "high." If you keep 
drinking, you will have trouble thinking cjearly, and you may ndt be able to see clearly,' walk steadily, or 
perfqrm other basic physical functions. People who are often intoxicated may experience "blackouts," 
temporarily forgetting who and where they are, and even falling down, completely out of control, 

Sot)eringUp , r ^ 

People often say that birfck feoffee and showers will help to sober up an ihtpxicated person. This is 
completely untrue. The only thing that can sober someone up is time— usualfy several hoiirs^dijrlng which 
the alcohol will be burned up, and the alcohol content of the blood will dinjiinlsK 

Blood Alcohol Content ^ ' 

Blood alcohol content (BAC) refers to the amount of afcohol that has been absorbed into the bloodstream, v 
' Generally, people who have over. ,05 percent BAC are affected enough sojhat it would be dangerous fqr 
them to drive h car. A person Is considered intoxicated if he 6r she has a BAC of .10 percent or fmmk 
People witfY the same percentage of BAC may bbhave In entirely different ways, however. A high BAC 
■ does riot necessarily mean that a person will appear to t^e Intoxicated. ^ ^ : 
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MATERIALS SHEET 1 Facts About Alcohol (continued) * ^ 

II. 

Beer, Wine, and Hard Liquof 

Normal servings of beer (12 ounces), wine (5 ounces), and hard liquor (1 Vj oiinced) are nearly IdentlcaMn 
their'«lcohol content. Some people think that it Is impossible to get drunk on beer and wine, but this is 
untrue. However, most people do tend to drink beer and wine more slowly than they might drink hard liquor 
The category of hard liquor includes a wide variety of alcoholic beverages, such as whiskey, vodka, gin, 
rum, and brandy. The^e beverages are much higher in their alcohol content than beer or wine. The content 
is designated on the bottle by the "proof " number, which is twice the percentage of alcohol. A beverage that 
is 90 proof, for example, consists of 45 percent alcohol. 

Alcoholic beverages are.fatteninj^ because they t^tain calories. However, they have no real valife as 
food. . ^ 

♦ . . ■ ' 

It is illegal for a person under the age of 21 to purchase alcoholic beverages in California. Nevertheless, 
alcohol is frequently used among teenagers, many of whom have tried alcohol by the age of 13, even 
^ though it is illegal for them to purchase alcoholic beverages. " / 

Why Do Pepple Become Intoxicated? \ • 

One of the reasons that people become Intoxicated Islhat they don't knoyv some of.the things you've been 

reading here. Many people think they know how to "hold their liquor, " but they haVe no sense of how many 
drinks in an hour ^ht make them Intoyicated. People drink to get high because they ehjoy that feeling — a 
great deal of the oMnking that people do» in America is on social oooasions.* This can often lead to 
intoxication, f^any people who frequently become intoxicated, causing tiarm to themselves or others, 
started out by simply enjoying social driqking without experiencing any serious problems. 

What Kinds of People Become Problem Drinkers? 

It is difficult to say exactly who will become a problem drinker Sorpe experts believe that drinkirtg problems 
are Inherited. People who are particulariy unhappy or frustrated in their daily lives may become problem 
jlrlnkerg. Risople who need to take a drink in order to feel more comfoi;table or confident often becomfe 
problem drinkers. • > 

^ What Kinds of Problems Can Alcohol Lead To? 

The problems resulting from alcohol drinking are nymerdus. Individuals* may dxperiendb -serious physical 
problems if they drink a great deal oyer a long period of time. Alcohol can affect the liver, the heart,.and the 
/ brain A commpn disease of people who drink too much is cirrhosis of the liver, in which the liver gradually . 
deteriorates./ • 

People who drink too much often have serious problems at home and wori<. A very high percentage of 
violent crimes are commited by people who have been cirinking. ( 

Alcohol is involved in nearly half of the deaths on the nation's highways. 

- The costs of alcohol-related problems — including job problems, traffic accidents and fatalities, heafth 
^ care, and a wide variety of related costs — are somewhere around $40 billion 6very year. An estimated 10 
■ million people in the United States have serious drinking problems. . . . ' . ; 




WORK SHEET 2 Choices 



Put a check mark in the appropViate 
box to indicate which iterris you 
usually do do not have choices about. 
Ch^ck the box of the influencing factor 
that you think is nrwst jmportant for that 
; Item (famHy, peers, advertising, laws, 
other): 

1 . A record I buy 

2. The ctothes I wear 

3. The food I eat at honne 

4. The food I eat at school 

5. Th^ snacks I buy - V 

6. Where I live 

7. The classes I take in school 

8. The teachers wtx) teach my classes 

9. When I'll t)e at)le to drive a car 

1 0. Whether I will drink and drive 

1 1 . Whether I will smoke cigarettes 



1 Z( favorite brarxl of soft drink 
1-3. 1T\6 muste I like 

1 4. Whether I play music loud in my 

room at norne 

1 5. Where I go on vacatk>ns 

16. The kinds of people I choose as 

frterxis _ 

erIc . • 



CHOICE 


LU 

O 
OI 

zo 


OTHER 


□ 


n 


□ 


□ 


□ 


□ 


□ 


- □ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 




□ 


□ 


□ 


□ ; 




■□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ . 


□ 


□ 


□ 


□ 







WORK SHEET 



2. People should n^ver tak(9 
risks," 



AGREE 



1 . Alcoholic beverages contain a ' ^ i — i 
powerful drug LJ 



□ 



DISAGREE 



□ 
□ 



3. The most importar)^ factors in 

' determining whether a person 
Will become intoxicated are 
hqw much the person weighs, 
how many drinks he or she has, 
and the time in which he or she 
consumes the drinl<s. 

4. If you know what Influences 
your behavior, you mi^ht 
choose to behave differently. 

»* 

5. Laws are always madQ in order 
toprotect all people. 

6. Bicyclists should always ride In 
the direction tj^t traffic moves. 

7. Most people think 
Independently enough so that 
they aren't preatly influenced 

' by their friends or peers. 

8. A pedestrian who^tays on the 
sidewalk can't get hurt. 

9: A person Is Intoxicated if his or 
her blood al<»hol intent is . 1 0 
percent or more. . 
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□ □ 



□ 

□ 

□ 



a 
□ 



□ □ 



□ n 



What I Know About Alcohol, Other Drugs, and Traffic Safety 



UNDECIDED 

□ . 
□ 



□ 

□ 
□ 
□ 

V 

□ 
□ 



1 0. The passenger in a vehicle, not 
JuSt the driver, has a respon- 
sfeility for traffic safety. 

1 1 . Barbiturates and depressants 
* are the same thing. 

12. People learn a lot at>out alcohol 
drinking from their family's v 
habits and drinking patterns. 

1 3- There is a law against advertis- 
ing products that might bfe ' 
dangerous or unheaHhy. 

1 4. Normal servings of beer, wine, 
and hard liqijor contain about 
the same amount pf alcohol. 

1 5. A perso/i who rides a " ' 
motorcycle without wearing a ^ 
helmet is not taking serious 
risk, ' 



1 6. There is no longer a penalty for 
possessing marijuana in 
California, 



1 7. Most people drink alcohol just 
to have a good time and don't 
have serious problems as a 

18/ Knowing atK)ut traffic safety 
means knowing how to drive a 
car. • 



AGREE DISAGREE UNDECIDED 



□ □ 
□. □ 



□ □ 



• □ r - □ 



□ i □ 




□ 



□ 



□ 



□ 
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Warm-up (5 minutOH) 



''INTOXICATION": 
A GAME BASED ON 
FACTS ABOUT 
ALCOHOL 

Purpose 

To introduce baaic factual information about 
alcohol and alcohol drinking in aj^ay that will 
increase the students' interest in the game 



Objectives 
Teacher 

□ Explain the game clearly and mediate dia- 
aljreements about intefpretations of the 
rules. 

^ Q Assess the extent to which the student3 learn 
facts about alcohol by observing their par- 
ticipation in the game. 

Students 

* 

D Demonstrate, through playing the gam^ 
"Intoxication," a comprehension of basic facts 
about alcoholic beverages and drinking. 

Materials 

Copies of Material Sheets 2^3, and 4; Work 
Sheeta 3 arid 4; ^cissora; and paste (Note: Before 
« the lesson the teacher may wish to take tim? 6c>r 
. the students to prepare game fbater^afc^y 
pasting them on cardboard so that tney/fjfia^ be 
used again with other classes.) " ' ; 



s 



ERIC 



3i 



4 




Collect the work sheets handed out as yesterday's "Advance Planning'* assignment. Tell the students , 
that thjgy will have an opportujiity to review the work sheets again at the end of the unit. Keep the 
work sheets. Ejcplain that the work sheets will be lised to assess two important factors that contribute 
to people*8 behavior in relation to alcohol, other drugs, traffic safety^ and risk taking: knowledge and 
attitudes. Ask the students, "Which do you think is more important in determining your.bet\javior — 
what you know or how you fool (knowledge or attitudes)? ' Explain that the answer to this question 
might vary according to the circumstances. Example of'what you know": "More than throe drinks in 
one hour will usually naake a person my size and weight intoxicated/' Example of "what you feel": "1 
can always hold my liquor." 

Directions for Main Activity 

1. (10 minutes) 

Prepare to play the game "Intoxication" by handing out copies of the materiiils sheets and work 
sheets. Note that the game may be played in either large or small gioups. If the gjjime is played in 
small ^Qvps, each group will need a set of "alcohol facts" cards. Tell the students that each pne will 
have his or her personal game board; i.e., no two game boards will be alike. Each student cuts out the 
nine ^^Qame board squares" and pastes six of them 6n the spaces marked by a *Tast6 square herfe'^^^on 
the game board, beginning with the space to the right of "Start" and moving around the board. The 
students shpuld not look at the squares before choosing them. After pasting the squares on the board, 
each student makes a personal marker ou]t of a slip of papK3r with his or her name written on it. 

2. \5-10minutcB) ' 
Read a few questions from the ^'Intoxication" fact cards (Materials Sheet 4). Allow time for discussion 
of these and questions related to the "Facts About Alcohol" materials sheet distributed as yesterday's 
"Advance Planning" assignment. 

3. (20-30 minutes) ^ ' ^ 

To pjay the game, either the teacher or a group leatler reads one fact card at a time. In response to the 
card, each student marks the answer that he or she thinks is porrect on his or her work sheet. Then the 
\eacher or group leader reveals the correct answer and the number of spaces that players with correct 
answers may move. (Both of these are on the back of JLl)e card.) The teacher or group leader sl^uld 
always say the letter of the fact card, and each student should record this on his or her work sheet in 
order to keep an accurate record of his or her nwves. Irt some capes players receive lucky "bonus" 
moves. In others, again through U^ck, players are penalised. The first player in the group who moves 
all the way around the board to "ptart" wins the game. Each winner's moves should correspond to tKe 
notes on his ()V her Work sheet. ^ 

4. Ominut^s) 

After the gaVtie is ovbr, ask the students, "What are some of the things you learned about alcohol and 
drinking tl^rough this game?" , . ; 

;■ • ■ ^ * ' ■ 

Fbr Discussion 

"Alcohol drinking is one of the most serious health problems in our nation. Why do you think this is 
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MATERIALS SHE^!T 2 "Intoxication" Game Board 



J 



START 




FREE 

RIDE 

(No Drinks) 
Advance 3 
squares 



JAIL 

Answer 3 
questions 
correctly to 
get out 
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MATERIALS SHE^IT 3 Individual G^rfie Board Squares 

Cut out these squares and shufffe them. Then, without l(J)oking,\choose one square at ai time, and past^ each 
square on a game board square marked "Paste square here/' beginning with the one to the right of "Start" and 
moving aroundthQ board until all the -Pafete square here" space$ are filled. 



Advfioco \ 
Spnco 



Answor one 
f)uoshOn 
COrfOClly Of QO" 
back 1 space 



prunk Drfving 

Answer ? 
\ quesijons 
ciuroclly or go 
W^ck 10 SiaM 



Advance 3 
Spacos 



0iood nfcohof 
conloni over 
05 porconl — 
^ Answer 1 
quor.lion 
cOMOclly or 90 
back 5 SP41C08 



Advance ? 
Spaces 



Answer two 
quest tonv 
rorrectly oJ^o 
Dack ?^ spaces 



Oo^o Jsll 

Answer 3 

COrrocjty 10 got 
dul > 



^r)6woi (hroo 

questions 
corrHcUy or go 
back 3 spaces 




MATERIALS SHEET 4 intoxication" Fact Cards 

•This sheet consists of "Intoxication" fact cards. Fold ttie blank sides together,, and paste. 

- '■ ■ y 



Card A: j 




DlQoci alcohol conleni refers i 




10 . 

4 Tho normal level of alcohol j 




in a perscnVs blood j 


Answer: 2 


2. ThepecceniaaoolalcoMbI I 
1 in Ihe bfbod afier a person | 
has drunk'an alcoholic | 




Advance 3 spaces 


bovorago i 




3 An automobile accident in i 




- which tho driver was 1 


drinking loo much ' 1 
1 

A % 

, i J 





Card B: 

Beer does not contain 
alcohol True or false? 



Answer: False ^ 
Advance 1 space 



\ 



MATERIALS SHEET 4 "Intoxication" Ract Cards (contrnued) 



This sheet consists of -Intoxication" fact cards, rofd the blank sides together, and paste 



CardC: 

A/tor A dreal UonI of drinking, 
alcoholic bovorages make a 
person "high ' by speeding up 
his or her systorti Trunor 
false? 



Card F: 

Which of tha following 
contains thergreatost amount 
of Alcohol?. ' * • 

1. A 5-our)ce glaas of wjne. . 
2 - A shot of nard HquoiVl % 

ounces) \ 
3. A 12-ounce can of beer 
4 Thoy all contain about Hie 

same amoOnt • 



Card I: 

Factors that coiitrit)ute to 
whether ar person gets drunk 
ornptare 

1 Th9 person's weight 
. 2. The emoM^it of akx)hol he 
, ^r 5he cohaumes within a 
^iglyen period of time 
y^?!Th€ per3pn'$ mood 
4 The. person 9 previous use 
of. and experiences with, 
^cQhollc beverages 
5:^1 of the above >. * 



Answer: False 

(Alcohol Is esaentlatty a 
depressant ;lt slows down a 
person's sydloni.) 

Advance 2 spaces 



Answer: 4 

Advance 3 spaces 



Answer: S 

Adveince 2 spaces 
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Cardp^ v; 
^^M^^^^' contair)^ 
caip|PSp(wvbe a subiJtituio 
for loodin flrnorgiihcy x 
situations Truobrlnlso? 



CardG: 

A tall heaVy pe^rson and a 
short light person wilt usually 
he affected the same way by a 
can of beer True or False? 



Answer: False 

(The calories in alcohol 
contain hp nourishfiioni ) 

Adv^ince 1 space 



CardE: 

In California rt is legal to drjnk 
atthoajjoong T^uoorfals'o? 



Answer: Fglse 

(Usually they will bo affected 
differently.) 

Advance 2 spaces 



CardH: 

Alcohol helps to relax people 
and therefore solves a lot > 
more problems than it 
causes True or False? 



Card J: 

If someone says thaliie or 
sho (eels capable of driving 
after several drinks* it's 
usually okay forthatpersonto 
dr(vG. 

1. True. . ^ - 

2. FjHse. ^xV * V " 

3. II depends oMftj^&rson's 
weight, how tor>^ he or she 
hjs Deen drinking, and 
tiow accustgmed ne or a^o 
1$ to drinking alcoholic 
beverages 



)Gver^g( 

k 



-Apswer: 3 

Advance 3 spaces 



CardK: 

The best way to got a person 
to so^er up fast is to: 

1 . Get him or her to idko a 
cold shower 

2. Give him or her lots of 
black coffee. 

3. There is no fast way to 
sober up: all the person 
can do is wait. 



Answer: False 
Advance 1 space 



Answer: False ' 
Advance 1- space. 



^ I iJ. 



Answer: 3 

Advance 3 spaces 




MATERIALS SHEET 4 intoxication'^ Fact Cards (continued) 



This sheet consists of 'Intoxitatlon- tact cards. Fold the blank sides together, and paste. 



Card L: 

If you are corivicled oi dnvm^ 
while Intoxicnted (OWI). 
which of the following ining* 
can happen? 



T 

I 

I 

r 

I 

I 



Havo ticQriso 9U8pend<Kl 
Hi^ve lk)en»e revoked (f(Jr 
Individuals wuh a record of 
previous corwiclions) 
Ho sent lo 
Be given a 9tift fine 
Oe »on( to a gpociol school 
for drivers who drink 
All of tfie above 



Card O; 

A person td' usually 
consicfered inioxicated when 
his or her blo<?d alcohol 
conterjl has roachod 

1 04 percent 

2 08 percent 

3 10 percent 



CardR: 

It's ImDOSSibfolo gdl drunk on 
wino. iruo or folso'? 



Answer: 6 

Advance 2 spaces 



\ 

Answer: 3 

AfJvance 2 spaces 



Answer: False 
Advance 1 space 
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Card M: 

One of the most Importonl 
Ihlnos about drir^kin^j 
nlconolic boverago5 Is 
1 . Knowing how alcolK)! 

oftocts yo\j: kriowlng your 

hntits 

3. Knowing which are Iho 
bofil brands of alcoholic 
bovoragos 

3. Knowtng Ihopro^Mjr 

tx:ca3ion.s for Iwor or olhor 
alcohoifc bovoragos 



Card P: 

Alcohol can cause the 
following physical problems: 
1 f^easles 

2. Cirrhosis of the livor 
'3 Mononucloosis 



^ Most people who try alcohol 
^ have done so by the ago of 
13. True or false? 




Answer: 1 

Advance 1 s'pace 



Answer: 2 

Advance 2 spaces 



Apswer: True 
Advance I space 



T 



CardN: 

Or\if]k drivers can endanger 
pedestrians by 

Losing control of Iholr 
vohK:los 

Making unpfodictoblo 
turns without signaling 
Hitting thorn 
All pt tho above 



t 



CardC^^ 



Ttie following aspects of a 
persqn 8 fufKtlonIng can bo 
affected by alcohol: 

1. Vision 

2. Judgn)onl 

3. E.niotior>s* 

A All of tho above 



CardT; 

Which One of the followlnj^ls a 
fair estimate of the rHjmt>er of 
peoplQ affected by serious ^ 
alcohol- related problems in 
America? , 

1 1 million 

2 3 million 

3 ,10 million 



Answer: 4 . 



Advance 1 space 



Answer: 4 

Advance 1 space. 



Answer: 3 

Advance ^ spaces 




WORK SHEET 4 ■intoxication- Record Sheet 



Move number ^ 



T " 



4 



Fact card 



Answer number 

^ fC 



Number of Spaces moved 



I 
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Niimb^of tact cards used 
to get b«Lit of situation 



■ U 




HOW MUCH IS 
TOO MUCH? 

» * * " 

. Purpose 

To make the studenLs aware that lankily 
influences, among otherB. may suggoat differ 
ent standards about how much alcohol is too 
' much — and when 

Objectives 

Teacher 

□ Foster an open, nonjudgmenlal discussien of 
atudortts' opinions about how mucli is too 

* mifth. 

□ Relate tod^iy's lesson to the facts conveyed in 
yesterday's lesson as much as possible. 

Students > 

□ Analyzf "How much is tqo muchV' in relation 
to several different situations involving alco- 
holic beverages, and describe the wa^s in 
which falnilies influence their opinions. 

•' ♦ ■ 

V Materials 

Copies of Materials Sheet 5 aad Work Sheet 5 



Warm-ijp (rt minutes) " ' ^ 

Ask the-studentir "How many |>eople have eVer seen someone drunk?*' (Ask for a show of hands.) 
'*When do poopte get drunk? Let s haA^ as many suggestions about sityations in which people get 
drunk as we 9an thit>k oC* List euj^estions on the chalkl>oaixl. Then, referring to each of the 
situations in tiirn, ask, "How do you know if someone is drunk? How does that person behave? ^hat 
risks do people take when they drink too much?" 

Directions foi^ain Activity 

1. (15 rtiirvutoa) 

Hand dut Work She^l 5. Expl ain that sometimes how much one should drink is determined by the 
situation oi* context in which alcoholic beverages are-cOnsumed. Alcoholic beverage drinking in the 
family can be a particularly importaf>t influence on people's views of^what kind of drinking is 
appropriate, if any, and how much is too much. The work sheef'is an exercise in thinking aboift a 
variety of situations involving drinking. Allow tiriie for* the students to fill out^ the work sheet, either 
individually or in snvjill groups. Then, taking ^ach item on the worksheet one at a time, discuss where 
on the continuum the students placed each one. Tell the students, "We've been talking about one way 
of defining 'how much is too much,* or excessive drinking. Who can describe another entirety diflcrent 
\vay that we discussed during yesterday's lesson?" Ehcourage the students to give answers that refe^" 
to the combination of individual size and weight, amount of alcohol consumea, time, and Aperience 
with drinking. Emphasize that there is no precise mathematical formula for determining how much 
is too much for af\y one person — that people who decide to drink must "learn their limits." 

2. (5-10 minutes) 

Ask the students to suggest other situations involving possible risks related to family events that 
could be added to the list on the work sheet.^ These need not iq^volve alcoholic beverage drinking. 
Writ^ the suggestions on the chalkboard, and disc^iss where on the continuum the students would 
place each one. Examples: 

Family situtifion: Driving on a freeway in the family car 

□ Behavior: Everyone except the driver playing a game that involves physical activity 

□ Family situation: Vacationing in the mountains 

□ Behavior: Climbing a steep rock 

Advance Plaiminir (3 minutes) 

I ' 

Hand out Matei-ials Sheet 5, Tell the students, "The ajpsignment is to study Materials Sheet 6 and be 

prepared with questions that you want to ask in class about any parts of the materials sheet." 

For Discussion M ^ , 

"We've been talking about two important intitiences on* people's drinking behavior: families and 
information about the effects of alcoholic beverages. Which influences do you think might be most 
important to different kinds of people in different situations?" 
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MATERIALS SHEET 5 Facts About Drggs Other Than Alcohol 



What Are Drugs? . - ^ 

A drug anything (hat you can eat. drink, inhale, or take into your body in some other manner^and that will 
alter the way your rmnd and body function. Some drugs are'medicines and are used primarily to help 
people recover from mental or physical diseases or disorders- Other drugs are used primarily for 
f nonmedical reasons. Any drug used for nonmedical reasons, without a doctor s supervision -can be a 
dangerous and risky substance. People s reactions t6 most drugs vary greatly, depending on the individ- 
ual, the drug, and the circumstances In which the drug is taken 

Ovef-the-Counter Drugs 

A great many drugs can be purchased without a prescription. These ace called "ovV-the-counter" drugs 
They include aspirin, cough syrups, cold tablets, mild sleeping pills, pills wKh caffeiae (the drug found In 
coffee) to keep people awake, and similar substances. The fact that thesedpugsjare so easy to buy does 
not mean that they are entirely harmless. An overdose of aspirin can beSerlQus, even fatal. Too much 
antihistamine, a drug commonly found in cold tablets, can impair one's senses and judgrtient; this oould be' 
dangerous if the user drives a car or uses machinery after taking the drug. Over-the-counter drugs carry 
warnim labels about the hazards of using them or Instructions about recommended usage. 

Cigarettes and Alcohol ; / 

Two of the most commonly used drugs in the United States are also among the most^langerous You have 
already studied about alcohol in another lesson in this unit. Alcohol, an addictive (habit-forminq) drug is 
responsible for more deaths, traffic accidents, and other problems than any other drug available Ciga- 
rettes contain an addictive drug called nicotine, Jhey also contain other substances that have been linked 
with lung diseases and cancer. Teenagers and people in the|r twenties tend to smoke cigarettes more than 
any other group in the general population. ^ 

Stimulants and Depressants 

The brain and the spinal column in humans are called the "central nervou§ system." These are the parts of 
the body that send out alMhe messages to the other parts — telling the limbs how and when to move for 
example, and controlling other physical functions such as vision, hearing, taster and reflexes "Stimulants" 
aredjugs that speed up the central nervous system. They may make you breathe fast, or they may make 
yo(me\ excited and "wired." Depressants slow down the central nervous system. They make you feel 
drowsy ancl calm. / / r 

Amphetamines ("Speed") 

Amphetarrflnes are stimulants. Often tlhey are sold^under prescription as diet pills. 5ome people use them 
with a doctor's prescriptldn, to^keep m^ke in special situations such as nlgfit'jobs. One of the dangers of 
amphetamines is that the more a person takes them, the more he or she,bttilds up a "resistance" — that is 
he or she will need greater and greater amounts of the drug to get the same 6riginal effect After taking 
large doses of amphetamines, people often experience great mental and ph^cal pkin as they "come 
down or "crash" from an amphetamine "high." * " 



./ 




MATERIALS SHEET 5 Facts Aboutdrugs other than' Alcohol (continued) 
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Barbiturates ("Downers/ / Reds' ) 

Barbiturates are depressar^ts and have effeqls that ar^e opposite to those/^ amphetamines. After taking a 
barbiturate, the user becomes drowsy and calm asihcf central nervous system slows down. Many people use 
barbiturates, under a doctor's prescription, as sleeping pills. When mixed with alcohol, bgirbiturates have 
increased pffects that can lead to severe physical reactions and even death. 

Tranquilizers 

Tranquilizers, which many people tako to calm the effects of nervousness or anxiety, aro the biggest-selling 
drug^made in this country. They c&nnot be purchased without a prescription. 

Halluciho^ens . . _ 

' . * ^ ^ — "f' 

Hallucinogens are known primarily for their ability to alter the user's perceptions, LSD, PCP and (often) 
marijuana are hallucinogens. So are peyote. psilocybin. and rhescaline. The effects of hallucinogens vary 
greatly from one indivfdual to another. These drugs can produce either a "high" or a deep depression, 
depending on the frame of mind of the user. ' - 

Cocaine ^ ^ 

Cocaine is a very expensive drug that is usually taken in the form of a white powder and sniffed. It produces a 
"liigh" similar to that of an amphetamine. Continued "snorting" of cocaine can seriously irritate and damage 
the nose aad upper mouth. 

Narcotics 

The narcotic that has received the ^most attention in the United States is heroin, a str£)ng addictive drug. 
^ Because heroin addicts experience^severe physical pain if tH&y are unable to obtain regular quantities of the 
\ drug, many addicts become 'slaves to the habit." Narcoticahave long been associated with crime. Since they 

are illicit drugs, those who sell them are criminals by definition, arid those who buy them frequently engage in 

crime in order to ''support" their habits. Other narcotics include morphine and opium. These, too, are 

addictive substances. 

Street Drugs ' ^ 

Almost any drug that a person buys "t:>n the street" is a dangerous substance. Without careful labdratorj^ 
analysis, It islrppossible to know what a "streel drug" contains. ^ ' 

Drugs aniTthe Law | 

The sale and. possession of drugs are governed by laws. Some ot the most important laws pertaining to t^e 
drugs, mentioned here are: 

□ It is illegal fo use prescription drugs for nonmedical reasons. , 

□ It is illegal to sell or f>ossess narcotics. / , ^ 

□ Possessign of tounce or less of marijuana is punishable by a maximum fine of $1 00;Tiowevfer,possession 
of 1 ounce or;^ss is now considered a misdemeanor, not a felony (major crimeyn California. 
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IVtATERI ALS SHEET 5 Facts About Drugs Other TjMrtt^lcohbl (continued) 
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Drugaand Drtying ^ ; ; 

Almost any drug can impair a driver's physical and mentaf functioning to sojpe extent ar^ ;^uld therefore be 
used carefully by any person wl^ plans 10 drive afler,taKiQfl it. fVlarijuana and alcohol ten^ to tie the drugs 
used most frequently by youngTbe'ople, and both of these drug§ can radically alter a driver's perceptions • 
judgment, and ability to react. , " ^ ' 

Drug Addiction . ' ^ 

There are many different kinds of dr^r.addiction IVIany drugs are physiologically habit-forming — that is. 
using them creates a cravingjn 1he ufeer's bod^for more. These drugs include alcohol, heroin and other 
narcotics, tobacco, and caffeine. ^ 

Other drugs may be psychologically hdbit-forming — that is, the user gets used to (h^ feelings created by the 
drug and begins to feel that he or she needs the drug. 

Addiction may often be feof/7_physiological and psychological. 



Notes 
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WORKSHEETS How Much is too Much? 

Each of the FAMILY SITUATIONS below represents tvyo extremes in a given situation, ranging from 
appropriate to inappropriate. For each FAMILY SITUATION place the letter that identifies each'DRINKING 
BEHAVIOR listed below where you think it belongs on the line. 



FAMILY SITUATfONS 

Thanksgiving dinner 

Seder (Jewish cerei^ony with wine) 

Family at a restaurant' 

.Family at holy communion (cerpmony with wine) 

. Family wedding , ' " . » 

-■ » ■ ^ 

Family on a picnic befojp.drivirfg home 
Family driving in car • • 
. Family walking on sidewalk^ ^ 



Appropriate (acceptable) 



Inapptopfiate (inacceptable) 
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DRINKING BEHAVIORS 



A. Ten-yeeir-old drin1<s a glass of wjne. V . ^ 

B. f ivoryear-old dfinks a shot of whiskey. - " . . 
C* ' Five-year-old drinks a glass of wine. 

D. ' Fourteeh-year-old drinks a can of beer. ' , ' ■ 

E. Twelve-year-old takes just one sip of wine. ; 

F. Five-year-old tak^s just one sip of wine. 

G. Thirty-five-year-old drink^fdur cans of beer., 

H. Thirt^,-five-year-old drinks five shots "of whiskey vyithin one hour. 



^^DYNE-O-WtE": 
A GAME BASED ON 
FACTS ABOUT DRUGS 
OTHERTHAN 
ALCOHOL 

Purpose 

To introduce basic factual information about 
ddig^bthcr than alcohol in a way tiiat vvill increase 
the Htudont.s" intoiTst in the activity 

Objectives 
Teacher 

n Assess, through observation.s the extent to 
which the students learn and remember the 
factual information conveyed in the game. 

* Students 

n Demonstrate, through playing the gamtw 
"DYNK-O-M YTl^ a command of basic falir 
_ about drags other than alcohol. , 

Materisjs 

Copies of Materials Sheets 5 and 6 and Work 
vShoete \ 



V. 



Warm-up (5-7 minutes) 

A8k the ytudonts, ' Who can define the word 'dxug'?^^ Fost^er discussion oP this question until the 
students have narrowed the dofinit>n down to reasonable accuraqy. (See the followingdcnnition ) "A 
drug ,s any substance that can bcTmgested or taken into the body - by outing, drinking, inhaling, or 
other means - and that produced noticeable changes in the indi viduaKs physical, psychological or 
emotional (unct.oning. Either write the following list on (he boafd, or read it aloud! asking vvhether 
each Item in turn contains a drug or noL In the following Jist, those items that are drugs or that 
contain drugs aic uKhcated by an asterisk. Not e: There is room for disAHission about some 

A. '^Chooolate bflrs 

B. Chewing gum 

* C. Heroin 

* D. Marijuana 

E. Alcoholic beverages 

F. Tea (cafTeino) 

* G. CofTce (cafTeine) 
/ 11. Tobacco (cigarettes — nicotine) 

* I. Aspirin 
*J. Ice cream' 

* K. Amphetamines ^ 

* L. Cough syrup 

Ask for volunteers to add others to the list. 



Directions for Main Activity 

1, (5-10 minutes) ^ 

Read a few quesAions from the "DYNE-O-MYTE" fact cards (Materials Sheet 6). Allow time for 
discussion of thep^nd questions related to the "Facts About Drygs Other Than Alcohol" materials 
sheet distributed as yesterday's "Advance Planning" assignment. Emphasize that alcohol is a drug 
that.iUs oaen distinguished from "otherdrugs" because ofh^ Ucit nature and widespread use 

2, (20^30 minutes) ; 

t)ivide the class into four teams, and introduce the game "DYNB^-O-MYTE." Note: The game can also 
be played in small groups, in which case each group will need a set of cai-ds from Materials Sheet 6 
The objective is to reach the "0" at the center of tljeJ'DYNE-O-MYTE" diagram first. Draw the 
diagram on the chalkboard as follows; . , 



Y 
N 

E 

DYNR-O^MYTE 



M 
Y 
T 
E 



5G 




Kixch tram bcginn at one oftho outiM inoHl leltors of tlio du\grn»n. Karh iunv a in«Miibcr of that team 
rosponds correctly to one of the questions or .stntemontH on ihv "Drug Kactit?" cai-ds, the team crosses 
out ot^o letter, tfnd *'moves" farther in toward the center of the diagi am. The first team to roach the 
center wins. Since a team can win a game in a relatively short time, the teams may wish to play 
several games in order to see which team wins a "match." Note: While there is lOom for discussion 
about many of the answers to the "Drug Fact-s" cards, the recommended answers are those that are 
most consistent with the information presented on MateriHls Sheet 5, "Facts About DruLrs Other 
Than Alcohol." 

3. (5-7 minutes) 

After the game is Tmished, ask the students to thmk about the sin^^ilarities and difrerences between 
thoJj^ts they have learned aliou(j^alcoholic be^^erages and the facts they have learned about other 
drugs. Brainstorm these similarities and dillerences for a few^ minutes, write the brainstormed items 
on th€{ boar(J, and discuss them. 



\ 



Advance Phmning rz min 

Tell the studeitLs that tomorrow the class will be discussing the influence of ifi^ei's on risk-taking 
behavior. The assignment \^ to respo/id to Work Sheet 6, which contains a descriptioci of a peer- 
oriented sithation. Only those who volunteer will be called on to discuss their answers in class. Hand 
out Work §heet 6. 



For Discussion 

"What is the connection between facts about alcohol and other drugs and the basic goal of the unit?" 
(See page x.) ^ 



Notes 




MATERIALS SHEET 6 • dyne-o-myte" fact cards 

This sheet consists of •'Dyne-O-Myte ' fact cards Fold the blank sides together, and paste. 



Card A: 

Which o\ Iho foHowing is pot o 
drug Of dooa noi contain 

1 Aspirtn 

2 Salt 

3 Whiskoy 

b . Mau)uana 



Card D: 

A slimulan! is o drug Umi 
1 Gives poopio t^\e g^goidsiU'i^ 
? SpGods up tho contrftV 
nervous Systea* 

3 Oiv(^ poopio Jho ^ 

niunchies 

4 Usually Iwavos poople 
tooling worso^ftor its 
o^focts wear oM 



Card G: 

Wt)ich of the loHowlng. whon 
tnkon with alcohol, cfto p^uso 
much moio sorious oHocts 
than oilhor owo takon olono'? 
! AmnholQriiinos 

.1 Tronquih/ors 



AnsW^^ 2 



Answers: ^ ancM 

r 



Answer: 2 
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CardB: 

Which 0^ tho foUowing l>ody 
furjciions con bo afioclod by o 
drug'^ 



Porcoplions 
Lnioliong 
Uiilnn{;o 
Judgnujn! 
Spood of 'uoction 
All 



GprxlE: 

Tr|o specific offoctt^of airDosi 
ariy druy arb Inipossihio to 
dtSoMTuno bocnuso tlioy will 
vary from ono individual I9 
anollior Iruo or folsG*^ 



Answer: 6 



CordC: 

A doprysstint Is o drug that 

1 Slows down Iho conu ol 
nervous syslom 

2 Mnkos poopio sad 

3 Makes poopJo fool dioamy 
and Iwgii 

4 I folps people calm down 



Answer: True 



CardF: 

In California it Is not a crlmo to 
poHSOSs ono ounc<» of 
rTinnjuoria Trun or falso"? 



Answer: 1 



Answer: False. 
(It is a mlsdempanor 
punishable by 
a $100 fine.) 
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MATERIALS SHEET 6 ^DYNE O-MYTE'^ fact cards (continued) 



This sheet consists of '*Dyne'-0-Myt<^' fact cards. Fold the blank sides together, and paste. ' 
I 1 ^ 1 I ' f 1 1 — ' 



CardH: 

1 Sltmulani 

2 Dopiodsnni 

3 TfanquJiJZOf 



13 a synonym 



CardK: 

Cocoino can cause sonous 
damage to !ho 
1. Brain 

2 Arms 

3 Kyoa 

4 Nostrils 

0 Conlriil norvoutj syslom 



GardN: 

Which of the lollowino drugs 

.ar^ Rcfdtclive. i o. . habit 

forming? 

1 Alcohol 

a. Horoln 

3 Cocain? 

4. Marliuana 

5 Nlcciino (tobacco) 

6. Caffeine (coHeo) 



1^ 



Answer: 2 



«3r 



Af^wer: 4 



Answers: 1, 2, 5. 6 
L 
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Card 1: | 




Tho most conimonly sold 1 
proscnptlon drugs aio "1 

1 Amphotnminos | 

2 Uarbituiatos | 

3 TranqulIiJCOrs ■ 
'\ Asiiirin*^ - 


Answer; 3 




Card L: ■ 




Ttm bitjjaoat dangor of buying ! 
a drug onttioatrool islhat: * 
1. It mighlnol get ypu higtr i " 

2 the person wIk) sold it to ' 1 
you might have "bumod" 1 
you txicauso thoro's | 
nothing Jn it. | 

3 You havo ho way of ' 
knowing wtiat h in it g 

4 It mtghl not tm as strong J 
as youworo told J 


Answer: 3 

• 







T 



Card J: 

Since amphotaminu$, barbi- 
turfjttos, arK^trariqullizors aro 
proscription drugs, anyone 
who takes lliom is within \Uo 
law 1 aio or laiso'^ 



CardM: 

it is against tt\b law to grow 
marijuana plants in a window 
box Tmo or false? 



Ai^swer: False 
(Nonmedical use of 
theses drugs is illegal.) 




Answer: True 
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MATERIALS SHEET 6 tdyne-o-myte" fact cards (continued) 
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Card 0: 




^ A peychok>g»8i loki you to 
take a drug ^ 

2 You Q«t 50 u8od to itie 
drugltiot you don i want to 

QO wUhoul It 

3 Youdof)ondonit>odHi9io 
fool (jood 


1 Answers: 2 

j or 2 and 3. 


Card R: 




.The. drug abuser is anyon© 
who: 

1 U^esadrug 
,2 Uses a drug too much 
3 Uses a drug m such a way 
that it causes harm to 
_ himself or herself and t|) 
others 




1 Answers: 2 and 3 




1 


Card U: 


1 « V 


Which of the following are 

Ufiuollv rln^^ifinrt hnlin 

cint>pon3? 
t Marijueinn 
2. ISO 

4, P^yoto 

5 CocAino 

6. Alcohol 

7. Mescaline 

6 Pi?|locybjn | 

. . .. .... 


j Answers: 1, 2, 

1 • 4.7,8 

j . 







I 



Card P: 

For the most part, adults drink 
alcoholic bovorayes. and 
teenagers use olnor kinds of 
drugs (marijuana, pills, etc ) 
True or false? 



Answer: Fals^ r 
(Alcohol is the 
drug of choice 
among teenagers 
and youth ) 



CardS: 

Which drug is linked with 
more deaths and olhor losses 
each yonr than any of the 
others? 
1. Heroin 

2 Nicotine 

3 Alcohol 

^ Marijuana 



Answer: 3^ 



v 



Card Q: 



Smoking marijuana usually 
l^nds lo neroin uddlclion 
Taiooj falyo? 



TT 



CardT: 

Which of the following are 
narcotics? 

1 Heroin 

2 Opium 

~ 3 Morphine 
4 Marijuana 



Answer: False 



^nswers: 1,2,3 



\ 
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WORK SHEET 6 My Peer Group 

Write a brief answer to each of the following questions. Only those who volunteer will be asked "to share their responses with the class. 



1 . I think that some of the positive, worthwhite things that niy friends and I datogether are l. 



). 



2. Once, a friend of mine wanted to get me into trouW^with him or her by „„„ 



3. I decided to 
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THE 'TN" CROWD 

Purpose ^ 

To ehcourngcMhfe ^t^pidcnts to fo cus on botli the 
positive and negative eflects of peer groups 

Objectives * 
Teachter . , ' 

□ Maintain a ctessroorif atmOvSphere in which 
students with diverse viewpoints and peer 
group values, will be ffble to discuss these 
viewpoints and yalues vvithimt being criti-. 
cized or judged. , - ' 

Students y i 

□ Gompar^e^nd contrast the-dnqking and drug- 
taking h(^bits and risk behavicJiw of different 
peer groups in different settings. . 

□ identify positive and negative effects that 
peer groups can have. 



Materials 

Copies of Work Sheets 7 and 8 



Warm-up (5, nimites) . 

Explain that one thing peer gi oups strongly influence, particularly among teenagej-s, is appearance. 
Ask the stWdents to think aBout themselves for about a minyte and to notice thii]igs about th<^ 
appearance that^ in their opinion, might have been influenced by peers. After everyone has* had 
sufllcient time to con.sider this, allow (,ime for discussion. 



Directions forjJiain Activity 



, 1. (5- 10 minutes) ^ " ■ " ' ' 

Ask Volunteers to lead aloud theii'respbnses to yesterday's "Advance Planning" assignment. If no one 
ife willing to read the second part, collect the papers, and read aloud a few of their responses without 
identifying the author. Ask the students, "Which do you think peer groups among people yOur age 
influence more; positive or negative behavior?" Discuss. 

2. (20minuteH) ^ ^ ' . 
Hand out Work S^Boot 7. Before giving the students time tp fill out the work sheet; make Sure that 
everybody understands the categories that. ai^e described m it. Ofter a few exampTlSs such as thf^ 
following: . „ - . 

Group " ' Substances Actunti^s " • Ri^'fks . . ' Places^ 

Snobs ^ ^ Milk-shakes Surfing Motorcycles • Concens 

"Heads" • Maryuand Law riding Drag-races " Parks 

Note: The.students may not be ableto think ofan'item foreach categbry; rilljngan eaoh category isless 
important tb?ui honestly stating one'sjjerceptions of the values and behaviors of various pbei' groups. 
Allow tirtie.foiy;ompletioTi of the Tirstpart of the work sheet, sharing, a/id discussion. Encourage the 
students to think tlbout peer gioups that are engaged primarily in positive activities, not just in 
negative^activitics. • . ' ' 

3. (5-7 miniites) . 

Ask the students to complete.the two incomplete .sentences oji Work Sheet 7. Allow time for writing 
sharing, and discussion. - • s » . , -, ' 

Advance Platining (2 tninutes) ^ , • - 

Hand out Work Sheet 8.' Explain' that tomor-row's le-sson wjll focus on a variety of trafTic safety 
situations in which the use of alcohol or dther drugs, or other forms of risk-taking behavior, might 
hnye an important elTect. The assignment is to think of at least one sitvmlion .inyolving risk-taking 
behavior for each of the tralTic safety categories desqnbed on the work sWt. 

, . . • . , * ' ' • V 

Foi* Discussion » * ^ ' . 

"JVIany^aiithorifies on adolescejnce.have written that because^oung people in America haye t6 stay in 
school for so rtiany years fusually 12 years at least, but often as many as 20). teenagers ar^- set ofl'in a 
group by themselves, isolated from the rest of society. These experts believe that teenagers vyould be 
much better off if they went to work at earlier ages and shared much more of the world witlhi adults. 
Thoy also believe th«t the mamL^ftect of school on teenagers fs to keep them separate from the l eal 
world and oiitqfjob^. What is y^^ppinion?" - . ■ ". 




WORKSHEET? Groups That l Know Of 

Fqr*Bacth<5Nthe categories in the chart belowriA'rito in as many^appropriate descriptions of* a particular peer group as you can think of; do this 
for different groups you know about. 



Group (Nickname, if any) 



Risks They Take 

/ „,_v 




1. The really neat kids in this school 



2. The kids who think they're great, or want to be, 
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WORK SHEET 8 Traffic Safety Risks 



Listed below are five mam catogorios of traffic safety awaro^hess For each 
associated witti ttie category. 



one write in one or more risk-taking betiaviors tfiat migfit be 



1. Pedestrian safety 



2. Passenger safety / 



3. Bicycle safety ^ 




— --^p^ — 



— 4^J\/lotorcycle v,: safety 
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5. Driver safety 
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WHO IS 

RESPONSIBLE? 



Purpose 

To make explicit some of the dangemu.s or risky 
behavioi'S associated with alcrohol, other drugs, 
and traffic safety, as identified by the CaHfornia 
'IVaff ic Safety Education Tftsk Force 

Objectives \ 
Teacher 

[ ) Assess, either orally or in writing, the stu- 
<ICnts' knowledge of the five major ureaa of 
traffic safety identified* by the California 
Traffic Safety Education Task Force. 

□ Encourage the students to realize that while 
they may soon be drivers themselves, they 
may also be responsible for taking risks as 
pedestrians or passengtL^rs, or that they may 
create risks for drivers as well. 

Students 

□ Distinguish between irresponsible or risk- 
taking bohavior on the part of drivers of ve- 
hicles on the one hand, and pedestrians or 
passengers on the other. 

Materia]^ 

Copies of Work Sheet 9 
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Warm -up (T) minutes) 

Tell ti^e students, "For the past several days, we've been looking at a variety of sulyects: alcohol other 
drugs, traffic safety, tJie fajrnily, peer groups. How are all of Uieso connected?" Allow time for discussion. 
However, if none of the students points out \}\c connection between tiicse topics and the theme of the unit, 
make this clear by reiterating the theme and describing the four influencing factors. 



Directions for Main Acti\rHty 

1. (5-7 minul-os) 

Ask for students to read their ixjspouses to yesterday's "Advance Planning" assignmeiU.. Discuss. 

2. ( 15-20 miqutes) / 

Hand out Work Sheet 9. Explaii^ that while U^e work sheet includes tlie same five traffic safety categories 
as Work Sheet 8, its aim is different. The pui7X)se of the work sheet is to clarify the point Uiat fix^quently in 
traffic safety situations either the driver of a vehicle or a pedestrian or pass<niger may hi^ res|wnBible for 
taking a risk. ( live a few examples such as the f()lU)wing: 

Principal 
responsibility 

Child darts out into 
tra rfic- 



Safely Category 
Pedestrian safety 



Siluaiion 



Car hits child in 
middle of block. 



Pedestrian safely 



Passenger safety 



Dnjn^ driver v(^.rs onto 
sidewalk, hits pedestrian. 

Drunk driver nms off 
ft-eeway and strikes 
barrier. 



Passenger safety Same as above. 



Driver knows he or she 
was taking a risk by 
driving while intoxicated. 

Driver said/That^s 
okay, I can hold my 
liquor,'' and seemed 
sober aflcr eight drinks. 
Passenger knew driver 
was ijitoxicated but 
decided not to do 
Anything about it. 



Not 
responsible 

Driver of axr unal>lc to 
stop in time; could not 
have avoide<l accident. 

Pedestrian unable to avoid 
being hit. 



Additional situation^, identified by the California Traffic Safety Education Task Force as ''criti^j^al 
behaviors,'* may be suggested if the students have difficulty thinking ofsituatiohs of their own. 

Examples: 

n Pedestrian Safety: Playing in the vicinity of street!^; not observing traffic at crosswalk; creasing 

against red traffic signal or DON'T WALK signal 
n Passengei: Safety: Not using safety belts; exiting and entering a vehicle impi^operly; sitting in an 

improper position while riding in a vehicle 
n Bicycle Safety: Driving against traffic; running through sto|:y9igns or signals at intersections; 

driving at night with no lights, 
n Motorcycle Safety: Not wearing a heln^et; not knowing the mechanicaf operations of the machine; not 

I'emembering that because of its size, tli^ motorcycle is difficult for automobile di*ivei*s to see 
□ Driver Safety: Running into a parked vehj^; failing to stop for a pedestrian in a crosswalk; turning 

" ... 74 



without signaling 
Allow time for completion of the work sheets ^nd discussion. 
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Advance Planning ci minut, «) 

Tell the studentai^Kit tomonw's lesson will focus on a tlviitl factor tlmt induen^^s risk taking: advertis- 
ing, llio assignment is to bring in A-om magazines or newspaper as many ads as possible about a product 
involving some kind of risk. 

For Discussion 

"What kind of pei-son do you thmk has the safest life of anyone? Does the pt^-son live in a 8|-»ecia] place"? 
Have a particular kind of job'^ Or us there something about the person's character and behavior Umt n)ake8 
his or her life safer than the lives of other peopl9? Would you want to be tlmt kind of pei'son'?" 



Notes 




WORK SHEET 9 Who is Responsible? 

For each of (he following traffic safety categories, think of as many situations.as you can in which, by using 
alcohol or drugs, or not exercising good judgment, someone becomes responsible for a dangerous situation. 
Using a phrase for each, descnbe the sjtuation and.the roles of those involved. 

Principal 
responsibility 



Situation 



f^edestrian 



J 



2, Passenger 
% / safety 



3. Bicycle 
safety 



4. Motorcycle ■ 
safety 



5- Driver 
^ s^fety 



L— 



■}■•■• y- 
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Not responsible 





* 






J 




> 


\ 

\ 


/ 

1 

t 
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WHAT ARE ADS 
DESIGNED TO 
SELLYOXJ? 

Purpose 

- To provide insights inld t<?chniques that adver- 

- ' ti.scrs U80 to got people to buy products that may 

be harmful to their health ^nd safety 

Objectives 
Teacher 

' ! fMicourage the students to take a critical look 
at advertising techniques. 

Students 

rMdcntifv\techniqiies that advertisers use to 
get people to buy things that can lead to self- 
destructive, unsafe, or unhealthy behavior. 

Materials* 

Work Sheet 10, ok! magazines, scissors, and 
paste 




Warm-up (5 nnnu(es) 

Aak the students, "How many people in this room have something that they're eitlier wearing or 
carrying that an advertisement could have influenced them to buy?" After several items of clothing 
and/or other personal items have been Wmiitifiejn to whojii the items belong: *'Do you 

think advertising had anything to do with your huying that product instead of another? Why or whv 
not':^" l)iseuss. 

S3ctions for Main Aetivity 
) minutes) ^ ^ . , - 

Ask the students to get out the advert isenienLs they have brought to class in response to yesterday s 
"Advance Planning" a.ssignnient.Ask for volunteers to.display the advertisements they havebrought 
to elas.s and to explain what kind of risk is related to tlie product tn the advertisement. Allow time for 
sFiaring and discussion 

2. (2()-:U) nunutes)4^ 

Hanc^out Work Sheet 10, old magazines, scissors, and paste. Try to have a wide variety of general and 
special interest magazipes. Explain that the work sheet is to be used to help structure an analysis of 
how advertisers use positive associations to sell products that may tead to negative consequences. 
Give a few examples like the followihg; ^ 

''(lOoir thin^$thc 

Real lifv 
situafions 

All kinds of people, mostly 
neitBercowboySTior 
riding the range 

Skid row drunk; 




Produci 
^Cigarettes 



Whiskey 



advertiser wanL'< 
you fo think 

Cowboy riding the 
range — masculinity 
and vigor 

Rich people drinking in 
mansion 



Riski^ or darif^ers 

jlespit^atory disea$*es 
and lung cancer 



ordinary middle-class 



Hangover; automobile 
accidents; cirrhosis 
ofthe liver 



ormnai 

^people at party 

Explain that tlie advertisement should be pasted or clipped to th<- work sheet.^ Allow about ten 
minutes for com|)letion ofthe work sheet. Provide additional work she<^ts to students wHo wisl^to 
workmen more l\mn one advertisement, ARer everyone in the class has completed at l^ast one work 
sheet, allow time for display ofthe work sheets, sharing, and'discussion. ' ' ' 

Advance Planning (2 minutes) ' 

Tell the students that tomorrow slessoA will include a discussion Ofthe fourth influencing factor 
^identified at the beginning pf the unit: laws.'^There's no way thatany of us can escape th^ influence of 
laws. Some p^ple think there are too many laws^ and somte say theif^ ought to be more laws. In fact, 
There ought ti^^be a law'is a cliche that t)eople us^ when they Ve dissatisfied with something andvant 
to see it changed. The assignment is' to write a brief statement conlRj<ing the phrase There ourfit to 
be a law. . , About what?^' , . 





1 




XI. 






D 





For Discussion • ' * 

*Ten years ago^tiflor a report from the U.S. SurgcoaGeneral about Hnkabetwecn smoking and lung 
cancer, cigarette adveVtiaing was abolished from televison. In the*n^xt year or ao. cigarette mnolcing 
dechned significantly throughout the country. But in the h\8t Hev(M'al yenrs, while cigarette smoking 
has continued on a fairly nteady level in tno.st age groups, it ha.s nseti among people in th^Mr teens and 
tvv(Miti(*s. Why do you tljink thin is so'.^'* 





Notes 

* 
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WORK 3HEET 10 ^hat Are Sbs Designed to Sell You? 

E/ther paste the advertisement you have chosen m the space tielow, or paste ttiis sheet onto the page containing the advertisement Then 
v^rite your comments in the appropriate spaces. 



Products 



ERIC 



83 



"Good" thihgs 
the advertiser 
wants you 
to think 



Real-lffe 
situation 



Risks 
or dangers 



Paste 
adverti^ment 
here 




»4 




THE LAWMAKERS 

Purpose ^ ♦ 

To oncoura^c* Iho sIu(I(mi(s (o inulcM'stniid (hat 
laws ari* (lu^ n\suU ol" dilTc^rctU intrrcsl i^roups 
in the Hociety hn)hving (or what thoy- think is 
right 

Objectives 
Teacher 

! ! RoPrnin from takiiij^ sides in diseussin^/ the 
cHectft that speeial inl<,Mest groups have on 
lawmaking. 

Students 

n IdentifV ways m whieli different peoph* and 
groups at difTorent social and econoniie levels 
inlluence how laws are made. 

Materials 

CopioH of Work Sheet 11 • . 



{ 
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Warm-up (5^7 muiutes) 

Ask the Htudent«, **Hovv arc laws made?'' Encov/a^c them to brainstorm ideas. Note ideas on the 
chalkboard. 'Hie discussion need not lead to a sophisticated analysis of how legislation is writtx^n and 
passtnl. hut iUc point shouUl hv made that tl\e following group»s of people are Uvsually nwolved in 
lawmaking' p»(»ssur(^ gioups and lohhyisls. h^gislators. and i^xecvUivi* oduev^^ ^vho frinpu^ntly have 
V(Mt) povviM ()V(M- th(» ()tl>f*r two groups a \ 

Directions for M^in Activity 

1 . (5 7 minutes) 

Remind the students of yesterday s ''Advance Planning" assignment; and encourage them to share 
diiTerent versions ol "There ought to he a law. . . During (lie discussion ask such questions as the 
following: *M)()i\s anyor^e know if (h(M'(» is such a Inw':^'* "What groups do you think you would need to 
get on your sale in orihM- (o have suc h a law pa.ssiMl.^" 

2. (20 :U) minutes) ' , 

Hand out Work Sheet 1 1 . The work sheet may he completed in either large or small gi'oups. Explain 
that the woi;k sheet contains descriptions of three situations in which several individuals or pressure 
groups have a strong interest in having a law passed or in keeping it from being passed. The stuckmts* 
task is to repri^S(M)t ( he position of an individual or group and to argue as pcMSuasivcly as possil)Ib4!ar. 
(h(* individuaTs or group's [)()sition Note: *'Real life" pressure trurtics Tuay he used when appropriateN 
Allow time for preparat ion of argument.s jmd for presentation ?ind discussion of each situj^tion 

3. (5-7 minutes) ^ 

Discuss: **Keeping the pieceding activity in mind, think about who makes most of the laws in our 
society. Who1)enefits most frorxi the laws? Wfjom are the laws designed to protect?'' | 



For Discussion # - 



"As you get older, especiaMy as you n\ove tluough the early teenage years, what privileges does the 
law entitle you to that you couldn't have? when you were younger? What responsihilitic^s mu^it yoii 
assume?" 



V 



/ 



A publication degigned to keep you abreast of daily risks 



Situation 1 : 

Thoro is no Irnffic light at an iniorsoclion in a small 
city, and Iho spood hmil on irio rriain c:ross slrool is 
35 milos an lioui Mosi cars usually oxcood llio 
spoed limil by at leas! five miles an hour. Rocenily 
a six-year-old boy was hit by a car at [Ue inlorsGC 
tion. The comrDunityVs angry and wanis something 
don© to change the situation The following indi- 
viduals and groups have gotten involved as a result 
of Iho accidoni 

A. A rnoifier of several children — Sfie wanis a 
Iraffic Iighl wilh a button (hat pedestrians can pusfi 
lo turn the light rod and thereby stop traffic. 

B. The nchest man m town — I te own^ a depart- 
ment store very close to the controversial intersec- 
tion Ho wants no change because he s afraid that 
if the traffic in town movo^ loo slow, poopio will not 
-'want 10 shop in his sloro and will shop instead at a 
new suburban shopping center near a freeway Ho 
thinks that at most there should be a crossing guard 
at the intersection during school hours. 

C. A prominent doctor — He wants a slower spood 
limit ^ 

0. A CIVIC organization that has been opposed to 
any new laws t)oing pa^ifsed in ihe city on the 
principle that the clV^ceady has too many laws ^ 

Notes: 



.IT 



Situational 

A group of teenagers has been hanging around a 
small grocery §JtfPe. waiting to ask older people to 
go into the store^rid buy them beer. Recently one 
of theh got drunk and, on a dar^, rode his bicycle 
into the middle of the street. CJjflisIng a minor 
automobile accident. The following indivicJuals " 
and groups have gotten involved: y» \ ^ 

A. The owner of the^tore — fHew^tsthi teen- 
agers as far away from the store as possible. He* 
would like to see a laW making a minor's request- 
ing an adult to buy b^er for him or her punishaOTe 
by a year in jail. ^ 

B. The focal neighljorhood association — The 

^ association vyould like to see the store completely 
out of the nelghtx)rhood, and the members are 



taking this opportunity tb reqUesl the city council to 
ro/ono ttio block on which Ihu stoio'is located 

C. Tho parents of the boy who got drunk Tl^oy 
want to see more effective alcohol education in tho 
schools. 

D. A very rich old woman who hates teenagers 
and who lives in the neighborhood where the store 
♦iylocated She wants a law passed that would 
force loitering teenagers to bo placed in a compul- 
sory work camp ^ 

Notes: 



Situation 3: 

In a major automobile accident, two entire families 
were killed No one involved was wearing seat 
bolts, and police reports indicate ttiat no one 
would hayo died if seat tpelts had f)oon used 1 he 
followihiggj^KJividu^^ and groups have gotten in 
volved^ 

A. A [^aTFOnal association promoting the use of 

group wants the state Legisla- 
ture tg^as^^'taw making the failure to use seat ' 
belts puniihJible by a year in prison ' 

B. A civil liberti^^roup - - This group maintains 
that taking the ri^^ not usir^^g a seat belt is and 
should be a matter^f individual choice. 

C. A candidateTrqr governor — He would like to 
use the issue iryais/campaign against the incum> 
bent. At presd^e's a state senator. 

D. A manufacture; of air bags — He believes that 
seat belts were a bad idea trom the beginning and 
that a law should be passed requiring air bags to ^ 
be installed immediately in all cars, new and old. 
with the cost being borne by the state budget 
surplus. J ^ 

Notes: 
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CLOSURE 

Purpose 

To rcfloci on Iho proaHfiiifJ^cssons niid cvnlualo 
tho extent to whirh the stviclents havi^ learned 
and understood the unit « mi\jor concepts nnd 
objoctiven ^ 

Objectives 

Teache^ , 

i kAsBCSH the Htrengths and weakrnc^ssoH cvf hiw or 
Ijer teaching of trlie unit through the students* 
responses to todmy s activities. 

n Lo£»ve the students' with unanswered ques- 
tions that might foStAejv further Icf^rning at 
another time. 

Students ' 

■ 1 Dynonstratc. both orally and m vviiting, 
coxnprehension of tlie unit goal, the decision- 
making process presented in the unit, and the 
cognitive and afTeclive concepts covered in 
the unit. 

Materials ^ 



Directions for Main Activity ' 

1. (2()nunutes) 

* Hand out copies of Work Sheet 3. Instruct the students to fill out the questionnaire in silence and wait 
"for further instructions. After all the students have* conipl(»t(»d tlu» questioiuuure. instruct the 
studenl^^ to (»X( hang<» (piest ionnniri^s (o|)tional) and to corrivt tluMii during the following discussion. 
l)(»t(»i niin(» tin* class roriscnsus on each of tlu* <in(vstioiuiiur(^ Uimus Discuss, the stud(M)(s' ri^asons for 
each response. Note that some of tlu* r(»sponses depei>d on knowledge of factual information, whih* 
others depend on a grasp of the afTective goals foi>the unit. Following are the "correct^' answers in 
terms of the unit content and goals: 



1. Agree 2. Disagree 3. Agree 4.y\gree fi Disagree 
H. Disagree 9. Agree lO^gree Ji l. Agree 12, .Ar''^'^ 
15. Disagiee KS. DisagivJH|7 Agree IH Disagree 



6. Agree 7. Disagree 
13, Disagree lA Agree 



2r (5-7 minutes) ^ ^ 

Return the students' original copies ofAVork Sheet 3, and ask tJie class to tally t^ uumber of ilems 
that were answered correctly the secp^nd time but incorrectly the first time. Ke6p a record of the 
results for future planning and evaluation. 



A X (25-30 minutes) 



and out copies of Materials Sheet 7. lOxplam that tlu^ materials sheet serves as a summary of the 
maj()r concepts and learning objectives of the unit; that is, it contains ilescriptions of a Variety of 
Bjtuations u\ which the students will need to apply what they have learned about alcohol, other drugs, 
traffic safety, and decision makioig in relation to risk situations. Ask for stu^ients to read the 
situations on the materials sheet aloud, and assess the students' comprehension of these situations 
through discussion. Explain that the class w'ill be divided into small groups for the next 15-20 
minutes Jo answer the following questions in relation to one of the situations (the studtMits may 
choose which one). If necessary, write the questions on the chalkboard; 
I 1 What factoVs would influence the decision in this situation? 
[ .'1 To what ext(M)t would the four factors identified during the unit be imporftmt? 
I I If you were the person who had to make the decision, how would you apply the decision making 
process outlined in the unit theme page (page x)to this sitiiation? Be prepared to describe to the 
class each step in tbe decision-making process. 

Allow time for completion of the task, sharHig, and discussion. - ^ 



(Copies of Materials Sheet 7 and Work Sheet 3 




MATERIALS 1SHEET 7 Six Decisions About Risks 





Situation 1: / 

John JoriGS owed ja great deal of money lo department stores, credit card 
compar)/es, and even some friends He just had no talent for managing 
money. His wife said that she would get a job to repay their debts if he 
would promiso to take a course in money management at the local 
community college Instead. John thought^of an "instant" cure for their 
.problems: He had heard of a man who had an unbeatable "system" for 
winning huge amounts of mdney playing the slot machines in Nevada It 
would be so simple, he thought. All he would have to do would be to take 
the family's savings from the bank, and in a week or so he would earn 
back enough to repjay all their debts Should John gamble his savings^ 



>rrowea his 



Situation 2: . ^ ^ 

Seventeen-year-old Billy Martin had boTFowedT his father's car tor sT" 
Saturday night date. It was the first tiine he'd been given this privllegC 
but his father trusted him and knew that he had to begin learning to take 
responsibility. Billy and his date were driving along thamain street of their 
town on (heir .way to a movie wh^iyDne of Billy's friends pulled up 
alongside them in a souped-up sports bar *'Hey/' the friend said, /'how 
about racihg me down tliis street for five blocks? First one who stops for a 
light is chicken." Should Billy race? 



Situations: ^ ^ 

Donna went to the corner stdfe on her lunch break f rorn work. She chose 
a Ujna sandwich and artew/ige — a fairly^iealthy meal, she thought. But 
sfle wanted something to drink, too. As she took a sugarless soft drink 
from the soft drink caSe, she read the label and noticed that it contained a 
warning. The warning said that the drink contained saccharin, a chemicql 
that is known to cause cancer in laboratory animals. Should Donna buy 
the soft drink? ^ 



r 
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MATE^IIALS SHEET 7 Six Decisions About Risks ^continued) 




Situation 4: 



Phil and Dan were on a hiking trip in the mountams .''As they stood at Ihff 
top of a' huge canyon, they tried to decide which trail to take. A forest 
ranger passed by. and they asked him about the trail down into the 
canyon. That can bo a very dangerous trail," tho rangor said. "At (i^^ints 
It s stoop and slippery because of loosO gravel Also, there are plenty of 
rattlesnakes down there in the canyon. But if you're careful and yoiW<:now 
how to handle yourselves around. snakes, you shouldn't hav^^ny 
^trouble? The trip will be wor^^ it — there's a beautiful river al the'bottmK^ 
and a seri'es. ol waterfalls.-' Should Phil and Dan go to the bottom of the 
canyon ^ ~ ^ * 




Situations: 

Nancy a'nci^ Alice were both in seventh grade, and one Saturday they 
decided to go together to a shopping mall that h^^iiipipi^ly opened. They 
waited for half an/iour in the rain for the bus that would take thel^ lo the 
mall. While they waited, they ipecan3e wetter and colder by the minute, to 
their surprise, a car stopped at the bus stop, and the driver, a nice looking 
man, leaned over and 6ffered them a lift. Alice started to get into the car, 
but Nancy remembered that her mother had warned her never to hitch-*" 
hike. 'Tm not sure we should do this." Nancy said. "Aw, c'mon," said 
Alice, as she jumped into the car. What should Nancy do? 




Situation 6: 

It was Dan's first big party with jpis friends at school, and hp was havir^g a 
great time. His friend Joe came over to him with a big grin ori his face. 
"Hey, * Joe said, "if^ou want to get high, a bunch oTtfeare going outside 
behind the"* house. Willie brought a six-pack of beer. Want to come?" 
Dan'sV^fef^ts strongly disapproved of alcohol drinking and.never had 
alcohbl in Ihetiouse. Nevertheless. Dan was curious to know what beer 
tasted like. What should Dan do? 




SCHEDULE: UNIT IV (GRADE 10) 



First Day: 
Second Day: 
Third Day; ' 
Fourth Day: 
JFiah Day: 
Sixth Day: 
SeveiUh Day: 
Eighth Day: 
Ninth Day: 
Tenth Day:. 



Taking iRij^k?? 

Choices, Iriflucncos. and Decisions 
"Alcohol Facts BasebalJ" 
Growing and Changing 
*'Drug Facts Ma^e" 
Thinking About Alternatives 
What Do You Really Need? 
Knowing the Law 
Will You Obey the Law? 
Closure 




TAkiNG RISKS 



Purpose 



To introduce the concept pf risk taking and t^he 
banic goal of the unit 



jivities. 



Objectives 
Teacher* . ' 

□ Introduce the unit in a way that will interest 
the students in^pursuing th 

i 1 Through class discussion 
comprehension of the co 
r and th^ basic goal of the 

Students** 

□ Through class discussion ''demoiistrate com- 
prehension of the concept of risk taking and 
the basic goal of the unit. 




students* 
sk taking 



Copies of the unit theme page (page x) an 
Sheet 1 (page 3) 



*Tfu» is the teacher's personal objoctivc foroadi loo.son. 
**It is underatoiKl'that ihv teacher wjll quantify the Btudont 
learhinp objectives in measurable tormn that are nppropri- 
tfto to hiQ or hor chiss. 
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WaJ^m-Up ^5 minutos) . 

Ask the students, "NVho caii ' give me an example of dangerous things with which everyone in our 
world must loarn to deal?-* Write several examples on the chalkboard. 

Directions for Main Activity * 

1. (lOnunxites) 

■ H^S ' " unit about taking risks, especially risks that involve alcohol, other 
drugs, and trafTio safety Young people growing up today live in a world whore alcohol and other 
drugs are very common. Many people try alcohol and other- drugs at one time oMinother. You probably 
know people who have tried alcohol or other drugs, and you may have tried them yourself Of course 
many people never try then.. The purpo.se of this u.nt isn't to get you to stop experimenting with risky 
bohny.o.^ or never to take any risks. But , the unit is designed to help you know how to decide whether 
or not to take a risk. 

Read aloud or paraphrase the unit theme (page x). Alternative: Make copies of the theme for the 
following^^^ and have the students read it aloud in a discussioh format. Ask questions like the 

n How cto you know if something is risky? " " ' . 

n What are some modern risks that didn't exist 1 00 years ago? 

f 1 What is the main goal of the unit? 

I 1 What are 'the four steps for decision making? 

2. (20 minutes) 

• I-Sl'^r^^^^'^K^^^'^''^ ^'T'"'" ^^''^ ^^'^ ^"'"^ '^^"'^ ^^^'■'^ opportunity to think about some of the 
hp wi^W I ' '''^"i'^'^ T ^^''^'^ ^'\^^' »" the unit. Allow time for the stude^s to complete 
the wo. k shj^ot either md.v.dually or in small.groups. If necessary, take time before the students fill 
out the work sheet to discuss some examples. Encourage the students to note as many examples as 
theycan. Examples for each of the three categories are: , , 

Trxtffic Safety • Drugs Other Than . Alcohol 

n J.- 1- , ' Alcohol 

bkyfle ^^ '^'•'^^''^''''''"^^ Overdosing Dri^iking and driving ' 

Getting sideswiped by a car while Taking a drug without knowing .Getting sick from too much 

opening a car coor what it is • libuo,- 

Making a,left turn and getting hit Contracting lung cancer from 

by an approaching car smoking cigarette? 

During the discussion note the. students' responses on the chalkboard. 
3., (5 minutes) ' • 

Aaer the di.scu.ssion tell the stucfents. "Most risks'involving alcohol, other drugs, and tranic safety 
have negatm> consequences Who can t>iink of .some risks that might have positive consequences?" If 
neccs.sary, offer a few examf^les such as entering a contest or trying out for a team l 



X 0 ' • 



I 




Advance Planning 

Tell the students, "Tomorrow we'll discuss decisions that you have mpde. Who can think of a decision 
that he or she made in the last two days or so?" Discuss a few examples, asking questions such as "How 
did you make the dccisioti?" and "IloVy do you feel wow about the decision; that is, was it a good or bad 
decision?" 

For Discussion 

''What kinds of risks fxrd usually typical of specific age groups?" 
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- CHOICES, 
. INFLUENCES, AND 
DECISIONS 

Purposes 

To introduce the influencing factors oi{ which 
subsequent activities are based and to offer the 
students an opportunity to practice using the 
decision-making process outlined in the unit 
theme 

Objectives 
Teacher 

□ Through class discussion assess the students' 
comprehension of the concept of choice as it 

^ applies to risk-taking situations. 
O Through observation of the students' per- 
formance in classroom exercises, assess the 
students'.-comprehension of the four-step 
- decision-making process outlined in the unit 
theme. 

Students 

□ Apply the four influenqing factors identified 
^ * in the unit to real-life situations. 

sD Practice \ising the decision-making steps out- 
lined in the unit theme. 

Materials ' / 

Copies of Materials Sheet 1 (pages 7-8) and 
. Work Sheets 2 (page 9) and 12 
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Warin;lip (2 minutes) ' 

Ask the students, "Who had to do:something today that he or she didn't want to do? j^ything at all?" 
Accept throe or four responses. Then rephrase the question by saying, "Who madeQ>tnebody in this 
c ass do something today, and what was it?" Accept three or four more resppnaes. The point should 
clearly omer^re that all of us hivve tx) do things every day that we don't want to do and that we have 
little or no choice about. 

Directions for Main Activity 

1. (5 minutes) 

Ask for a volunteer to paraphrase the basic theme of the uhit(pagc x)in a few words — for example 
I eople should learn how to make decisions about the risks they -take." Explain that risk taking is 
almost always a voluntaiT action; i.e., people choose to take risks. Tell the student^-'^One of the main 
piu-poscs ol the unit is to provide some understanding about the way people mako^ecisions when they 
take risks. Four mam innuences have been identifi^id." Write each one on the chalkboffrd as you 
introduce it with a brief explanation, as in the following example: 

□ Family. This is the most important influenee on children as tKey are growing up, and it continues to 
.be an important influence in many people's lives. Often people in their early teens are beginning to 
become independent of their families, however. 

n Peers. This is another way of describing your friends, kids your own age-kids you see in .school and 
spend lime with after school. At your ago your peers tend to be the most important influeike in your 
life. 

□ Advertising. Advertisements, especially the commercials you see on television, make you want to 
buy things or do things or behave in certain ways. We're all influenced by advertising even if we 
try not to be.. ^ 

□ Laws. We all have to obey the law, so most of us are influenced by laws whether we like it orinot. In 
fact, alniost anything you could name is influenced by one law or another. For young people vf ho are 
just beginning to drive an automobile, the traflic laws are particularly important. 

Ask for any questions about the four influences. Probe with questions like "Which one do you think is 
the most important for you?" or "Which one influenced a particular-cfioice that you made today nCive 
the students an opportunity to suggest Other influences that may also be important. Make it cleiir 
however, that these four have been singled out because they are generally considered to be four of the 
strongest influences in choices about risk taking among youth. 

2. (20 minutes) 

Hand out Work Sheet 2. Tell the students to respond to only the first two columns on the work sheet, 
indicated by "Choice" or "No Choice." Then survey the class for similarities and differences about 
which items are usually a matter of choice. After the discussion tell' the students to mark the 
appropriate boxes which represent the factors most likely to apply to themselves. If a student believes 
that hone of the factors liAted is appropriate, then the student is to mark the box in the "Other" column. 
Allow time for completion of this task. Then continue the discussion by referring to the four factors. - 

3. (25-40 minutes) , ■ ' . 

Tell the students, "I asked you yesterday to thirfk about a situation in which you made a decision. Who 
can tell me about some dpcisions that he or .she made in the last two days or so?" Note examples on the 
chalkboard. Remind the students of the four decision:making steps outlined earlier (page ix ): 



f I Delormine whether a decision involves a risk or not. 
n Determine the possible consequences of taking the risk, 

n Consider f&ctors such as who will be affected by the risk, why you want to take the risk^and what 
' else you need to know before you make your decision, . 
f ) Decide. 

Encourage the students practice the decision-making steps in relation to the situations listed^n 
the chalkboard. If necessary, provide examples such as the following: 

A simple decision: Bob has to decide what to wear to the school dance. 

□ Does thedecision involve a risk? Yes. Bob might decide to wear the "wrong" thing and feel foolish 
becpusero arrived at the dance dressed iy appropriately. 

n What are the possible consequences of taking the risk? Unless he gives the decision careful thought, 

Bob might Wear the wrong thing and be embarrassed, 
f J Wh^will be affected by the risk? Bob. Why does he want to take the risk? He wants to go to tlie school 

dMce. What else does he need to know before making his djeeision? He needs to find out w^hat the 
y^tfier kids going to the dance will be wearing, or what kind of dance it is; i.e., formal or informal. He 
/ calls a friend and discovers that the thenie of the dance is country and western music, 
n He decides tQ dress very informally, in blue jeans and a plaid shirt. 

A more serious decision: Joan, a 17-year-oJd friend of Mary's, has had too muth beer to drink at a 
party on Saturday night. She tells Mary that she feels fine and that sheMI drive Mary home, since they 
came to the party together. Mary doesn't have a driver's license and doesn't know how to drive, Wliat 
should she do? 

□ Does the decision involve a possible risk? Definitely. By insisting on driving, Joan risks having an 
accident. By going along with Joan, Mary might be physically hurt. 

□ What are the possible consequences of taking the risk? Joan might not have an accident, and 
everything could go all right. On the otheV hand, Joan might lose control of the car. 

n Who will be affected by the risk? Joan, Mary, and their parents and friends, among many others. 
Why does Mary want to take the risk? She needs a ride home. What else does Mary need to know 
before making her decision? She needs to find out if someone else could drive both her and Joan 
, home arid whether there is any alternative to Joan's driving the car. 

□ Mary decides not to go if Joan insists on driving the c^:. Either gomeone else will have to drive, or 
Mary will not go with Joan until she has taken a long timelo ''sober up." 

The students may practice using the decision-tnaking steps in small groups and then il^port their 
decisions to the class. 

- \ 

Advance Planning (2 minutes) 

Hand out Work Sheet 12. Tell the students that the l(lrst part of the assignment is to complete the ' 
. work sheet to the best of their ability befoye tomorrow's lesson. The work sheet will be<collected, but 
not graded. Tell the students, "Tl?e second part of the assignment is to study IMlaterials Sheet^t and be 
prepared with questions that you want to ask in class about any parts of the work sheet." The 
mlaterials sheet can be found on pages 7-8. f 

For Discussion ^ • _ . 

**Whb do you think has been the niiost influential person in your life next to your parents?" 
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WORK SHEET 12 What l Know About Alcohol, Other Drugs, and "baffle Safety 



1. Alcoholic beverages do not * 
contain a drug. 

2. A police officer may use any 
one of the following tests to 
determine a driver's biDod , 
alcohol content: a blood test, a 
breath test, or a urine test; 

3. Fojjr factors in determining 
whether a person will become 
Intoxicated are th^ person's 
weight, the number of drinks he 
or she has, the time in which he 
or she consumes the drin.ks, 
and his or her previous 
experience with drinking. 

4. It is legal for passengers to 
drink in a car as long as the 
driver of the vehicle doesrt*t 
drink. 

5. If you know what influences 
your behavior, you might 

. " choose to behave differently. 

Most' people think, 
independently enough So that 
they aren't greatly influenced 
by their friends or p^ers. 

If you carry unopened alcoholic 
beverages in a car, they must 
be locked in the trunk.. 

8. A person is intoxicated if his or 
her blood alcohol content is .10 
percent or more. 

9a>^u can lose your driver's 
ri^nse for life if. while driving 
undefOtje influence of alcohol, 
you cause Bodily injury to others 
ort two separate occasions with- 
in three years 



6 



7. 



AGREE 

□ 



□ 



•p 

□ 
□ 

□ 
□ 
□ 



DISAGREE 

□ ■ 
□ 



□ 



□ 

□ 
□ 

□ 
□ 
□ 



UNDECIDED 

- □ 



□ 



□ 
□ 

□ 
□ 



WORK SHEET 12 WhatlKiiow 

(continued) 



10, 



1 1 



12. 



13. 



14. 



15. 



16. 



17. 



18. 



19. 



20. 



People iQarn a lot about 
drinking alcoholic beverages 
frorri their lamily s habits and 
drinking patterns. ' 

It a driver refuses to take a test 
for blood alcohoj content when 
stopped 6y a pqlice offifcer, his 
or her drivpr's license will be* 
suspended for-six monlhs. 

If you are convicted of driving 
while ir^toxicated two t1m6s 
within fivQ years, the automatic 
sentence is at least 48 hours 
but not more than ohe year in 
jail and a fine of at leasf $250 
but not more than $1>^00. 

There is no longer a f5enalty for 
possessing marijuana in 
California. 

A 

Most people drink alcohol just to ^ 
have a good time a/id don't have 
serious problems as a result. 

knowing ^bout traffic safejty means 
knowing how to drive a car. 

A pedestrian Who staVs on the 
sidewalk can't get hurt. 

Normal servings of beer, wine, 
and hard liquor contain about 
the same amount of alcohol. 

People should never 
take risks. 

There is a law Against 
advertising products that might 
be dangerouspr unhealthy. 

Barbiturates and depressants 
are the same thing. 



AGREE 

□ 
□ 



□ 
. □ 
□ 

□ 

□ 
□ 
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About Alcohol, Other Drugs, and T^affie Safety 

DISAGREE UNDECIDED 











r~i 

LJ 


f— 1 

1 1 




V 

/ 

■ • □ 


1 1 


1 1 


I— J 


1 1 


□ . 




□ .... 


□ 


□ 








□ . 






"ALCOHOL FACTS 
BASEBALL" 

Purpose 

To introduce basic ftxctual information about 
alcohol and drinking in a way that will increase 
the students' interest in the activity 

Objectives 
TeAciier 

n Through obseVvation 6f student participation 
in the gnine, assess the extent to which the 
students learn (acts about alcohol. 

Students 

□ Demonstrate, through playing the game 
"Alcohol Facts Raseball," a Command ot'basic 
facts about alcoholic beverages and drinking 

Materials 

• Copies of Materials Sheet 8 (Note: The teacher 
may wish to take time before the lesson to 
* prepare the game cards by pasting them on 
cardboard so that they may be used again with 
other classes.) 




Warm-up 13-5, lunuttia) * .. 

Arrn7h!.'"ivT'7/r' of yesterali/s "Advance Planning" assign.nent. read a few questions 

fi om the Alcohol Fact^ BaseSall question cards (Materials Sheet 83. Allow ( ime for discussion Also 
allow time lor the students to ask their own questions about Materials Sheet 1 . 

Directions. f Of Main Activity 

1. (5 minutes) ' • • 

Exi^lain the Vulcs of '•AlcohoV Facts Baseball." ^n.e game; is similar to baseball m that the objective is 
to score runs by h.ttmg' a single, a dpuble. o<i- a triple (but no home runf^). Scores are obtained bv 
correct y answering the questions on the cards. Divide the claSs into twoicams. As in baseball aRer 
three players are out. play rotates to the other team. Each player has ohly one try at bat. 

2. (25-35 minutes) f . ^ • , 

Play "Alcohol Facts Basebal/" keeping score on the chalkboard. You may wish to draw a baseball 
diamond on (he boai-d in order to keep track ol" which players are on which biases. ARer all the cards 
have been used, sluifne them and use them again. If the students are enthusiastric enough, ask them 
to think of more questions with which to make additional cards. 

For Discussion ^ 

"What factors do you think will determine whether or not you.wiH drink? Whether or- not you will 
have (or do have) atlrinking problem? Whether or- not yoii will dr-ink and drive?" 

4 
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MATERIALS SHEET 8 "Alcohol Facts Baseball'^ Question Cards 

This sheet consists of "Alcohol Facts Baseball" cards. Fold the blank sides together, and paste.. 



Triple: 

Poopio withrdJinHing 
problomg olton alnrt 
out by 



Singto: 

Alcohol hoip3 poopio rolax 
and (horoforo solvos a lot 
moto problonis than i\ 
causes Tfuo or rai^o"^ 



Double: 

Namo at lea^l two factoid that 
wtll af[QCl whdth^r or not n 
poi5on will got drunk on a 
cortflin amount ot «ilcohoi 



Answ«r : ,C nioyir^g alcohol " 
williOiH^-^nv^VOlJiom drink iDfi 
respojisibiy 



Answer: Folso 



Antw«ra: Al loosi weight nnd 
amount of alcohol, aho limo 
and previous oxporlonco 
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Single: 

The logal dnnkmc) ago m 
Colifornm IS 

1 19 

2 ?i 
^1 10 



Single: 

A tall, heavy person and a 
short, light person will usually 
p€) aHeclod ttio same way by 
IhVWcans of boor Xruo*or 
fals^"?. 



Answer" ? 



Answer: I^Jl&o 



Double: 

The best way to got a person 
to 5obor up lost IS lo' - 



Answer: Wait 



Double: 

Which ol the following 
contains Iho groatosi amouni 
of alcohol 

1 A ounce glass of wine 

2 A ?3hot of wliiGkoy 

3 A 1 2-ounpo can of l)«or 



S)ngl 



e: 

Whether a f>orsOn pets drunk 
or not depor^ds mainly on- 
1 His or her woiotit 

2. The amount 01 rtlcoJiol he 
or she consufiios 

3. The lime m which ihe 
alcohol «s consumed 

A. His or hor previous 

Gxpepencos with alcohol 
' dnnkiny ' ^ 
5. Allof iho-nbOvo, ^''^^ 



Single: 

Which of the following is the 
best way of sobering a person 
up? 

1. Black coffee 

2 Cold showers 

3 Waiting until Iho effects y 
WOO I oft 



Answer: All thmo are about 
the ??nmo . 



Answer: 5 



An^iwer: 3 



HI 
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MATERIALS SHEET 8 "AlcohcrfFacts Baseball" Question tJarfs (continued) 

This sheet consists of ^'Alcohol Facts Basebalf'' cards. Fold the blank sides together, and paste. 



Ono'of Ihe most Mtiportonl 
things aboiit ioornina how to 
drtnkia ^ 
.1 Knowmg how afcohol 
aMocts you. Knov^mg yo\jr 

2 Knowing which are Iho 
boal brands of alcoliohc 
beverages 

3 KrK)Wlng Jho proper 
occasions for beer or other 
alcoholic beverages 



Triple: 

Name Ihree serious problonis 
thai can be the result oi 
drinking alcoholic bevornges 



Single: 

Most loenagers have had 
their first drlrik by Iho age of V 
13 Truoot false? 



[\8wer: 1 



PotsIM «nawer»: Traffic 
aqcidonts. job problems, 
phy^al problems, economic 
consQ^uencos 



f^f}%vi%r: True 
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Double: 

A person IS usually 
considoroO intoxicated vvhyn 
his or ho( blood alcohol 
conleni has roachod 
1. 0-4 percent 
2 08peri:ent 
3. to porconl 



Single: 

1^ one over gets drunk on 
wine. Tmoor fnlso^ 



OI)uble: 

Which x)ne of the followlr^g Is a 
fair estimate of tho fiumbor of 
people affodfed by alcohol- 
related protk/ns in Arnorlca? 
1. 1 million^ 
2 3 million* 
3. lOrollllori 



Ar)8wor: 3 



Answer: Fnlso 



An«w*ir:3 , 



Tflple: 

Cirrhosis 13 n dfsonso of Iho 



Pouble: 

Which of thX following con ho 
tho result oJf too much 
drinking? 

1 Cifrnosis 

2 f\^^nsles 

3. Dlptheria 

4. Grain damage 

9 Intoxication • - 



£1- 



Answer: Ll^r 



Answers: 1.4. nnd 5 




MATERIALS SHEET 8 Alcohol Facts Baseball" Question Cards (continued) 

This sheet consists of ^'AlcoTiol Facts Baseball" cards. Fold the blank sides together, and paste. « 



T 



Single: 

A porson can drink so much 
alcohol thai ho or sho will fan 
cJovvp Tfuo Of falso"^ 



Single: 

Alcohol can affoci whrch of 

the followrng 

t Emotions 

? Physical functronrng 

3 JudgrnGf)! 

4 Perceptions 

5 All of ino abovo 



Double: 

Alcohol IS related lo;.. 
) 80 jfercenl of the traffic 

deaths In the U S 
2. 50 percent of the traffic 

deaths m thoU S 



Answer: Tfuo 



Answer: 5 



Aniiwer: 2 



T 



Triple: 

Dofino blood alcohol conloni 



Double: 

E3ecau3o alcohol contairis 
calories, it can be a substilulo 
forjood in ornofgoncy silua 
tlons True or false? 



Double: 

Alcohol'. 

1 Speeds up the body 
functions 

2. Uttirhately slows the body 
functions 

3. Doegn't affect the body 
functions 



Answer: Tfu3 fKjrceniago of 
alcohol in the blood after a 
fHJr^on has drunk an alcoholic 
bovorage 



Answer: False 



Answer: 2 



Single: 

Ooor doo8 not contain 
alcohol True or falso? 



Triple: 

Identify two dtfferencos 
between boor and hard liquoi 



Answer; F also 



Possible answers: Oifferorit 
alcohof content, hard liquor 
identified by "proof 




its' 



• / 










/A- 
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GROWING AND 
CHANGING 



Purpose 

To focus on emerging individual difTerenres 
within the family 

Objectives • i 
Teacher / 

n Emphasize that uo two students are alike and 
.thatdift'eient indi viduals mature at different 
rates and in different ways. 

Students 

□ Identify ways in which adolescents begin to 
establish a. sense of autonomy *and indepen- 
dence within the context of the family. 

Materials 

Copies of Materials Sheet 5 (pages 1 8-20)and 
Work Sheet 13 




Warm-up (3-5 minutes) . ' v " 

Ask the student.s "Who can think of families that they like to visit? What aie somcTof the things about 
these tamilios that you hke?" During the discussion encourage the studwta to think about the 
relationships of the parents and children in these families. Consider questions like the following: 
n What kinds of things do they share together? 

f 1 What kinds of leisure activities interest the people in those families? 

I 1 What kinds of things do' individuals within the families e.\joy doing independently of the family'? 
L J How do the adolescents (teenagers) get along with their parents'? 

■ X 
Directions for P^Iain Activity 

1. (10 minutes) ' ^^ 

Hand out Work Sheet 13. Explain that only those who volunteer will be called on to disCuss what they 
write on t.heir work sheeLs. Allow time for the students to complete the work sheets. 

2. (10-15 minutes) " - ' 

Explain that- the reason for doing the work sheet was to examine some ojdie ways in which 
adolescents begin to be autonomous and distinct from thoir families, which is normal behavior at this 
age. Taking the items on the work sheet one at a time, ask for rhembers of the class to share th^ir 
■ responses. Discuss the responses, but respect the privacy of those students who may be reluctant to. 
participi^te or sensitive about participating. 

3. (10-15 minutes) 

Ask the students, "Ixwk at your vvork sheets; what are some things that you think you might want to 
.change.? Can you change these things, and if so, how can you chaijge them?" Then ask for vojionteers 
to give examples of the following categories, which may or nnay not be recorded-on the chalkioard: 
□ Things on the work sheet that y6u hope will never change ' 
5 '^^^^ work sheet that you think will change naturally as a part of your growing up 

U Things on the work sheet that, even if you wanted to chango'them, cannot be changed. 

Advance Planning (2 minutes) 

Hand out Materials Sheet 5. Explain that the assignment is to study the work sheet and be prepared 
with questions for class discussion. ' ^ ' V 

For Discussion 

"What is your definition of a happy familyT 
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WORK SHEET 13 Growing and Changing 



Write a few words that best complete each of the following statements: 



\ I rGsembl^my paints physib^y because of my 



In our family the three4hings that we 
consider most important in Jife are: 



1: 

2. 



3 1 



The leisure activities my family 
enjoys are: 

1. 

3 ^ 



Some of the risks that my 
parents consider "okay" for me to 
take are^ \ 



.1 

2. 
3. 



ERIC 



1» * V 

118 



IVIy family and I have minor 
disagreements about: 




My family and.J have major 
disagreements abogt: 



V 



If I asked my parents for 
permission to go to a beer 
part^, they would: 

_ . 



It 





UG FACTS MAZE 



Purpose 

To introduce basic factual information about 
druj;s other than alcohol in a wjiy that will 
increase th6 students' intereaf in the activity 

. Objectives 
Teaclier* 

□ Through observation of student participation 
in the game, assess the extent to which the 
students learn facts about drugs. other than 
alcohol. 

Students 

□ Demonstrate, through playing the game 
' ''Drug Facts Maze/' a commarid of basic facts 

about dnlgs other than alcohol. 

"Materials 

Copies of Materials Sheet3 9 ^nd 10 (Note: The 
^ teacher may wish to take tjme before the l^sso^i 
"Tor the students to prepare the game materials 

by paating them on cardboard so that they may 

be used a]gain with other classes.) 



: ERIC 
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Warm-up (3-5 minutes) * . , ' 

Aller reminding the student of yesterday's "Advai;ice Planning" assignment, read o few questions 
from the "drug facte " question cards (Materials Sheet 10). Allow time for discussion. Also aUow time 
/or the students to ask their own questions about Materials Sheet 5 (pages 18-20). 

Directions for Main Activity 

• - • 

1. (5 minutes) 

Explain the rules for the "Drug Facts Maze" garhe. The object of the game i§ for each team to find its 
own way out of the "druf^maze" pictured on page 1 8 .Note: This maze may be drawn Op the chalkboard 
(following the pattern), displayed by use of a visual aid, or copiedybr ^he students to'use ori their o^n 
or m small groups. Divide the cla^s into two teams. Play begins wheij one tearp. member answers a 
questiQu on a "drug facts " quo&tion Card correctly and thus opens o^e of the "doors" in the maze. Each 
time a team member answers a question correctly, the entire, team pttoceeds to the nearest door, and 
the next team member has a ^hance to "open'' it by answering the next question card correctly. The 
team's play continues until a teatn memberiaunable to open a door. Th^ play revolves to the other 
team, which follows the same procedure. - 

2. (25-35 minutes) ' \ \ , ' ^ * , .. >. • - 
Play the "Drug Facts Maze" game. After all t^e Cards- have been used, shuffle them and use them 
again. If the students ar'e <*nthusiasfTc enough, asX'them to think of more questions with which to 
make additional'cards. N(Jte: While the^e is room for cliscussion about many of the answers to the 
"drug facts" c^rds, the recommended answers a^e those thaUre most consistent with the information 
'presented in Materials Sheet 5, "I^acts About Drugd OOier Than Alcohol" 

For Discussion < ] • . . 

"Why do you think that alcohol is not generally recognized as being a'drug?" / 
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MATERIALS SHEET 9 "Drug Facts Maze" Diagram 



Enter 
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MATERIALS SI 

This sheet consists of "Drug Facts" question cards, p/td 
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1 




i 


Card A: 




Alcohol and mori|uiina are tho 
dajgn lhal aro moal often 
u«od by leonngors Tmoor 
falae? 


1 Answer: Taje 


Card D: 

Describe the effects of e 
depressant 


1 Answ#r: Calms and slows 
5 down the central nervous 
J system 






1 

CardQ: 


I 

1 ' ^ * 


"Downers'* are 
1 Stimulant^ 
^ ^ 2. L)epr<>ssapt8 


1 * Anamr:?* 




' ^ 



ET 10 -Drug Facts Maze" Question Cards 

the blank sides together, and paste. 

' ■ . # 

-T — 



CardB: 

Toenagors ao0 fleoplo injfieir 
twenties are Ihter f^rgost 
consumers of ^ 



Card E; 

Describe the effects of an 
amphetamine 



Anawer: ToOacxx) 
-4 



CardC: 

Whfch of the following body 
functions can bo nffoclod by a 
drug 

t T'orceplions 

2 Eniotlons 

J Judgmunl 

4 S|>eed'of rencllon 



Answer: Speeds up the 
central nervous system, 
produces wakefulness and 
reduced appetite 



Card F: 

"Uppers" ere; 
I. Depressants 
2 Stlr^iulants 



Answer: All 



Answer: 2 




MATERIALS SHEET 10 "Drug Facts Maze" Question Cards (continued) 

This sheet |::onsj9ts of "Drug Facts" question cards. Fold the blank sides together, ^nd paste. 

T 



CardH: 

Whiqti ol th« 
safe for drivers. 

3 
4 
5 



f0lj()wing are 

mo 



0; 



Aspirin . 
Mnhiuana 
Cola ittbteis 
None, wtthoi 
knowlodoe 



Ml 



T 
I 
i 
I 



Antw«r: '3 



Card I: 

In Calffornia possession of 
one ounce or loss of 
manjuanu 13 puniyhnblo by 



Answer: A lino of $^00 



-r 



CardK: 

"Barbliurale 1$ a synonym for 



Stimulant 

Dapras^arU 

Tfanquiluor 









» 

> 

/ 


CardL: ^ | 


People react ditferontty to 1 


Antw«r: Truo 


difforont drugs: True or false? 1 


r 



yTfie two Ittms (hat con>prt«o 
^ tht mo^t wrioua threat to 
people's health and well 

Cocikin« 
2 Alcohol ^ 
Z Mdriiuana 

4 8li{nulant9 

5 Cli^rettes (nicotine) 



Antw*rt:2and5 
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T 



T 



A 



Card J 

it is aafo to buy a sliool drug 
whor) 

t You know Iho person woll 
X who Sjsolling it . 
) 2 II has ii printed label 

3, Sonipone you KiKW well 
tells you thai it's okay. 

4. None of ino atwve 



CardW: 



I 



SInco you can buy over-the 
counter drugs witnout a 
prescriptk>n. they art) always 
safe to u80. Truo or false"? 



Answer: '\ 



Answer: False 



r 
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MATERIALS SHEET 10 "Drug Facts Maze" Question Cards (continued) 

This sheet consists of "Drug Facts" question cards. Fold the blank sides together, and paste. ' , 



CardO: 

AmphotbnHooa aro ofiun 
used as 



CffdR: 

HalluClnogi^ns alvyays 

f)roduCe a "high " True Or 
also? ' 



Card M; 

Which o' lh« foilowino drugs 
It phyalca»y addictive? 
1 Afcohoi 

3 CocWtie ^ 

4 Marijuana ^ 

6. Nicotine (t<^flteco) 



/ 



Antw«r: Oio! pills 



Answer; Falge 



An«w#rtri,:^nd5 



1 



ERjc r 



T 
I 



Card P: 

The dangers of wtilch one of 
the foHowinqdfuos are^gfoaUy 
Increased wiion it Is mixed 
with alcohol? 

1 Cocaine 

2 Heroin 

3 Bmblturntos 



CardS: 

All narcotics are ad^ilclive 
subgtnncos Truo or fnlso 



CardV:. 

Slnco ampnelamlnos cannot 
6e purchasod without a 
doctoV9 proscription. It la- . ' 
always legal to use iheni/ 
TrueorfnTso7 ^ 
% 



\ 



Answer: 3 



Answer: True 



\ - 



Answer: False 



H7 



T 



I 
I 

I I 

CardQ: \ I 

Which Of Iho following arc not; I 

usually considered . , I 

hnlluclnogons'? \ | 

1 Marijuona « i 

2 POP 'I 

3 LSD \l 
A Akx^hol !| 
5, ArDphdtamtnos 
6 MoscnIIno ; 



CardT: § 

Cocaine can cause damage ;l 

to the. ;| 

1 Brain ; I 

2 Nostrils and upper mouth / 1 



Sfalp 
Central 



nervous systenn / 



/ 



Answers; 'I and 5 



Answeyr2 
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Notes 





THINKING ABOUT 
ALTERNATIVES 

Purpose 

To encourage the students to identify negative 
peer-group-oriented activities and to think of 
poaitive alternatives ^ 

Objectives 
Teacher 

n Avoid judging the students' statements about 
negative peer group pressure, and instead 
encourage an open discussion in which the 
>student8 take the responsibility for deciding 
/Which activities are positive Or negative. 

Students 

□ Analyze negative activities {/nd behaviors 
that can be the result of peer group pressure, 
and identify p<)8itive alternatives. 

M^teriids 

Copies of Woi-k Sheet 14 . , » 



V 



m 
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Warm-up (5 minutes) 

"^""^ P^.^*'^ '■'^''''''^ activities you can bo involved in is the use of alcohol and other 
T: ^o.euam'^rrrsi experience with alcohol and other drugs will be with W KrS^^ 

Directions for MaioActivity 

1. (5 minutes) ' v 

Hand out Work Sheet 14. Explain that the wor}. sheet focuses on three aspects of what happens or 
could happen w.thm the peer-group setluxg. Fi,-st, the group and it^'indMdual meS have 
ZoTt^ '""^ become involved in negative activities as a way oStTng thele 

needs Thud, he group may become involved in positive activities to'meet these needs if there is an 
opportunity. Illustr^jte the discussion with examples like the following. 

qmupneed Negative activity ■ Positive activity 

Something to do Looking fot trouble. Athletics, hiking, playin^with 

on Saturdays picking on younger kids younger kids at fhe^CA/YWC A 

Excitement Motorcycle clubs that : Dirt-bike racing 

bully people • , . ' 

Alcohol/drugs Yoga/music/art 
2. ( 10-15 minutes) , - ' ■. 

t^^A7. ^'T the students to complete the work sheet. Move around the room to answer questions 
and to spot-check the students' responses. , ^ ' swer qu^suons 

_3. (15 minutes) • " 

Ask for yolunt^eVs to share their responses to the worlt sheet with the rest of the class I ist th,^ vnHn,,., 
responses on th/chalkboard according to the categories L the work shSt Discuss . 
4, (5 minutes) 

^t'kiroSvw^^^^^^ 

Advance Planning (3 minutes) 

mth^nnt'i;? "Frequently the purpose of an Advertisement is to get us to buy something that We 
might not have wanted or needed. Or. if we were thinking about buying'a product dn advertisement ' 
may inHuence our decision to go ahead and make the purchase. Sp^nd some Ume ttZZ^^lnl 
tomorrow's lesson lookmg at advertisements ^ either in n^wspapeJs or magazines XnSvS 
e^tnTaUo'umilTnfbat h ^ advertisements that in yo/r viL'^elp to J^r3\hLTr^^^ • 
thof Jnn ^'^^ ? humanVeeds for food, clothing, shelter, transportation; aVid other things 

adfeSse^n^^^ et^^^^"^^' discuss your observations in^la,s tomo^ro: B^inS . 

For Discussion 

' - • ■ ■ ■ 

IltivXs?^^'"'''" "^^^ '"''^'^^^ in negative .(|. destructive behavior and 
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WORK SHEET 14 Thinking About Alternatives 



Fill in as many ap^mpriate Items for the following 
categories aS you cir^ink of in relation to teenage 
groups that you kniPt)r have heard alx)ut 



Positive activity 




Negative activity 



132 



ERIC 




63 




WHAT DO YOU REALLY 
NSIED? 

- Purpose " ~ ' 

To make the atudenta aware of the inlTuoiKe 
that advertisers have on liow a pn)ducl is adv<;r- 
tiaedr developed, packaged, and marketed 

Objectives 
Teacher 

L i Foster productive and creative small-gioup 
activity during the lesson. 
\ n Emphasize that the lesson can be seen as an 
\ exercise in huyiorftfld parody. 

Students 

n Work cooperatively ir^srpAll groups. 

□ Examine how advertising can create artifi- 
cial needs or make people want things that 
they could easily do without. ' 

Materials 

Copies of Materials Sheet U/Work Sheet 15 
* and Materials Sheet 12 




Warm-up (5-7 minutes) 

Ask the student^, "Think for a minute of two things you've bought recently that you're happy to own 
but that aron t necessities of life. Now. imagitio that sj^ddenly the government took these products off 
the market But also jmagine that you had a cliRice about which products could no longer be sold. Of 
Ji two products, which one would you choose to have eliminated^" Illustrate the choice situation on 
the chalkboard with the following diagram;' ' 

INvo products you The product you would eliminate 

bought recently ifyouhadto 
Ask for several volunteers to complete the diagram by using examples of their o\vn. ' 

Directions for Main Activity - — — , . 

1. (.^J^ninutes) ' . 

After reminding the students ab(iutyesterdfO''s "Advance Planning" asftignment. ask for examples of 
advertisemonts that are designed to cncom &ge poopio to pih chase products that are not essential for 
tulliUing basic human needs. Encourage the students t© disfcuss what constitutes "basic human 
needs. . . . • . » ,. \ ■ 

. - . ■ • ■ 

2: :(25-30 minutes) ' . ' » , • " 

Divide the class into small groups. Give each group copies of Materials Sheet llAVork Sheet 15 Tell 
the student^;, "We've been talking about how advertisements can influence you to buy things you 
don t need. Today you're going to gain some firsthand knowledge of how fhat process works Each of 
you has been given a brief description of a product f,hat we'll pretend hqs just been invented It's not a 
particularly necessary product, but it will probably make its inventor ahd mdnufaqturer a great deal 
ol money. A critical factor \n its success Will be the way it is packaged, marketed, and advertised 
Advertisers will play a big role in this process, ju^t as they do in real life. The advertiser will think of a 
name, for example. Th6 advertiser will design a package; a theme that will be the basis for selling the 
product; an ad campaign, including radio, television, and print media advertisement's; and even ^yays 
ol selling the product, including the kinds of stores wherp it should be sold. Each oCyour teams is a 
team of creative directors of tin «4vertising company that has just been given the task of designing 
and marketing this new product. I^ke about fiye minutes on your own to formulate some ideas in 
response to the work sheet. Then get together with the rest of your team. Your team will have about 
/:amijiutes before reporting back to the class with its results." Allow time for completion of the task. 
3. (10-15 minutes) . ^ • , ' O 

After the groups have completed all or part of their campaign planning, allow time for each group to 
present its product to the rest of the class. Discuss. - " - ^ v 
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Advance Plaiining 

Hand out Materials Sheet 12. Toll the atudents, ''Thia aheet contains some of the most imptnlant 
factual information you'll recoiye during this unit. Knowing this information could make the 
difTerence in whether or nt)t you will over risk losing your driver's license. Read the raaterials sheet 
very carefully between now and tomorrow*a lesson and be prepared with questions for class discus- 
sion/' 



For Discussion 

"The con>^>any that spends the most money on advertising in the United States every year is General 
Foods, which nianufactures cereals, baking goods, colToc, and many other food products. Why do you 
think this company needs to spend so much money on advertising if food is a basic necessftV of life?" 



Notes 
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* Product A . 

H Use: Makes a pereon rmw 
attractive to others 
Package: Comes In a bottio 
Cost: About $5 




Product B) * 

Use: Food — something 
delicious and sweet 
PackoQ^: ^ variety^f 
packag^s^ ^ 
Cost* Varies according to 
package — 5Qe to $5 

» S^'- 



Thoproductname: 

Some slogans for ads for the 
product: 

A celebrity who might introduce 
the product and what heor she 
would say; 

A symbol that represents the 
• product; 

A description of an ad for the 
product: 

A product jingle to be sung on 
radio arxJ television 
^ comVnercials: 

Other ideas: -.r';:^ / 

— ' ■ 



The product name :-^ ^ 

Some slogans tor ads for the 
product: 

A<:elebrity who might introduce 
. the product and what he or she 
would say: 




A symlx)l that represents the 
product; 

A description of an. ad for the^ 
product: 

A product jingle to be sung on 
radio and television 
commercials: 

Other ideas: 



Product 0 

Use: A new kind of vehicle 
majniy for recreation 
Package: None 
Cost: $1 .$00 




The product name: 

Some slogans for ads for the 
product: 

A celebrity who might introduce 
the product arid what he or she 
would say: 

A symbol that represents the 
product: 

A description of an ad for the 
product: 

A product jingle to be sung on 
radio and television 
commercials: 

Other ideas: 



1^ . 
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Product D 

Use: Something for the hair 
Packag«i Bottle or jaK 
Cost: Between $5 and $10 



The product name: 

Some slogans tor" ads for the 
product: \ ' ^ 




celebrity who might introduce 
the produtt and what he or she 
would say? 

A symbol that represents the 
product: 

A description of ap ad for the 

■product: 

A product jingle to t>e sung on 
radio and television 
commercials: 

Other ideas: 



The product name: 

Some slogans for ads for the 
product: 



Product E 

Use: Leisure activities In the 
home 

Package: None « i u u • 

^ Cost- Betwe«n«i;so and <;;Rm A celebnty who might introduce 
f I.OSI. between and $500 ^^e product and what h©.or she 

, would say: 

A symt)0l that represents the 
product: 

A description of an ad for the 
product: 

A product jingle to be sung on 
radio and television 
commerolals: 

Other ideas: 





LAW 

You rT)usl not drive a motor vehicle while under the 
^ influence (DUI) of afqohol pr any other drug (any 
substance that could Impair yoUr ability to'drive the 
vehicle effectively). 

J PENALTY 

First offense: Mandatory jail sentence of 48 hours 
to six months or fine of $250 to $500 or both. Also. 
. possible suspension of your license for up to six 
months. Penalty may be reduced if you complete 
an alcoholic rehabilitatlipn or driver improvement 
program. 

The court may impound for up to 30 days at the 
driver's expense any vehicle used in the offense 
and registered in the name of drivers under 21 
who are convicted of DUI. Second conviction with- 
in five ye,6rs; fvlandatory sentence of at least 48 
hours but not morfe than one year in jail and a fine 
of between $250 and.$1,000 and suspension of 
driving privileges for one ye&r. At the end of this 
year, you will have to prove tf\at you have the 
ability to p^ay for any damage you might cause. 



LAW 

It Is a felony to cause bodily injury to someone 
•when you are driving while'under the influence of 
alcohol or another drug. 

PENALTY 

First offense: Suspension of driving privilege for 
one, year. At the end of this year, you must file 
proof that you have the^ ability to pay for any 
damage you might cause. Second offense within 
three years: Your license will be revoked. 
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SHEET 12 California Laws Related to Alcohol, Other Drugs 

and Driving* 



laV 

It is againstrthG-law for paat»$ngors and drivers to 
drinl(. alcoholic beverages in vehicles on the 
.highway. 

PENALTY 

First offense: A fine of $50. Second offense within 
one year: A fine of $100. Third offense within one ' 
year: A fine of $250. (General penalty for infractions,) 

LAW 

It is against the law to have an open bottle, can, or 
other receptacle containing an alcoholic beverage 
■while in a^ehicle on tfre highway. It is not against 
the law to have such open containers in the trunk 
of the car. It is against the law for any driver under 
21 to carry any alcoholic beverages in a vehicle 
unless accompanied by a parent or guardian or 
unless he or she is an employee of a state 
liquor licensee. 

PENALTY 

Same as above (general penalty for infractions). 



between .05 and .10 percent may be considered 
an indication of driving under the influence. The 
BAG at which a driver is considered to be driving 
while intoxicated is . 1 0 percent. 

- PENALTY 

Refusal to take (he tfest will result in suspension of 
the driving privilege for six months. 



LAW 

It is against the law for any driver under 21 to 
knowingly ca.rry any alcoholic beVerages in a vehi- 
cle unless accompanied by a parent or guardian or 
unless he or she is an employee of a state liquor 
licensee. 

, PENALTY 

If the vehicle used in the offense is registered to 
the person under 21 , it may be impounded for up to 
30 days at owner's expense. The driver s license 
shall be suspended for from 15 to 30 days. 
(General penalty for infractions also applies ) * 



LAW 

The "implied consent" law.ilf a driver is arrested 

for driving under the influence of alcohol or another / 

drug, he or she must submit to a test of the blood, ' ■ 

breath, or urine to determine the amount of alcohoi 
in his or her blood. This law is called the "implied 

consent " law t)ecause it is based on the flq<5iimn. ..J . > 

lion that ...h«r.T J < aSSUmp- ^ -Adaplod from Calitomm OrivorS Handhook 

tion that when a person drives a vehicle, he or she * 'onaoook 

has consented to being tested If arrested while 

suspected of driving under the inf luence.'ln a court 

or arrest proceeding, blood alcohol content,(BAC) - . 
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KNOWING THE LAW 

Purpose 

To bo certain that the students know the most 
pertinent laws in relation to alcohol, other 
drugs, and driving ' 
^ 

Objectives 
Teacher - . ^ 

□ Teach about the laws without preaching 
about thoin. 

r] AssoHM the students' knowledge of t}\e laws 
either orally or in writing. 

Students 

□ Identify laws that relate to alcohol, other 
drygs, and driving. ' 

D Demonstrate either orally or in writing that 
they know the laws. 

Materials 

Copies of Work Sheet 16 
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War^ll-Up O-f) inixj^es) 

Tell the students, "There are two main factors that will alTect whether you decide to drive under the 
influence of alcohol and other drugs: the law and your own judgment. Who can think of some reasons, 
that the law might not be the only factor that enters into yoUr decision?*' Examples: 'Td be willing to 
lake the risk " 'Tm the be/»{ judge of whether or not I can driVe/' '7 can hold my liquor.*' Discuss. 

IXrections for IVliiin Activity ^ ^ 

1. (3-5 minutes) ^ 

After reminding the students about yesterday's "Advance Planning*' ofssignment, allow time for the 
students to ask any qn^f stions they may have regarding Materials Sheet 12. Encourage the students 
tQ ask qiy^stions and to participate in a discussion. 

2. ( 15-20 minutes) 

Ask the students to refer to Materials Sheet 12^vvhile you read laws to the class one at a time; 
foster discuss^ioA with questions such as: 

n Who can define blood alcohol content? 

□ How can alcohol and other drugs affect a person's ability to drive a vehicle? 
n How can a person know when he or she is intoxicated (drunk)? / 
n Which drugs can alToct a person s ability to drive a vehicle? " " "^>^ 

n What is the responsibility of passengers in relation to alcohol and other di^ugs? 

Note: The questions should be based on ( 1) the factual information presented about alcohol and other 
drugs in the previous lessons; and (2) the infoiTaation about laws. Thus, the discussion is ^^Iso a form of 
review. j 

3. (10 minutes) ^ / 
Hand/)\it Work Sheet 16. Tell the students to complete it in silence, Allo>y tim^ for th^s. 

4. (10 minutes) 

If the work sheets are to be graded, either collect them or ask the students to exchange work sheets 
with another student. Then discuss the work sheet, and indicate Vhich answer^ are correct. The 
correct answers are: ' ^ 

l.C 2.D 3. A and B 4. B 5, C 6. A 7.6 8.E 9. D \jl).B 

I 

For Diseussion 

"The police may stop any driver that they suspect of driving while undtr the inOuence of alcohol or 
other drugs. Wat kinds of drivers — or what kinds of cars — do you think the police are most likely to 
stop?'^ V / ' 

/ 

/ 
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WORK SpfeET 16 , Knowing the Law/ 



Answer the following questions by placing a check in the apf!)r6priate box. Base yourUswers on your knowledge of the law» relatinq to 
dnnking and dnving. ' ^ ^ v y 




1. You can lose your driver s license for life if yoi); 

A. O Ar4 arrestee! for driving under Ihe'influence of alcohol or other 

drugs ^ 

B. CD Are respoYislble for bodily injqry to another person while you are 
■ driving under the Influefriqe of lalcohol or other drugs 

c. □ Are convicted twice within three years for causing bodily injury to 
another person while you hre driving under the influence of 
alcohol or other drugs J 

2. A driver Under 21 may havp unopened containers of alcohoHc beverages 
In his or her car: 

A. I — I If they arQ kept in the trunk 
(1 > 

B. I — ilf they are kepi in the back seat 

■ c □ If he or she does not drink any of them 

D. Q If his or her pareht or guardian Is also in the vehicle 

3. The per^aJty for a first^ffense for a perlon driving under the influence of 
alcohbl or^ther drygs Is: ' ^ 

A. I — 1'48 hours in Jail and/or a fine of $250 to $500 

If the driver is under 21 , impounding of the vehicle for up to 30 / 
days at the driver's expense / 

An order by the court that the driver attend a special educational 
program / 

n All of the above " * / 

If a driver is arrested for driving while intoxicated, he or s>»e: / 

A. d Must lake whatever test the police officer tells him or h^r to take 

□ / / 
Will risk losing his or her license if he or^he refuses to take a/,'^ 
blood alcohol test / 

C/Q Both of the above • ' • 0 

A driver mOst obtain adequate liability insurance if he or sh^: 

A. D Is convicted once for causing bodily injury to another person 
while driving under the influence of alcohol or other drugs 

n Is conylcfedtwlce within five years for driving under the influence 
of alcohol or other drugs 

Both of th9 above ' . . 
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6. A driver is considered to be c^riving under the influence of alcohol whei^ 
fiis or her blood fricohol content is. /> 

• lOpercent Or above 

'B. □ Between .05 and , 1 0 percent " . * 

C. [U Over .05 percent ' 

7. It is legal for passengers to drink alcoholic beverages while in a vehicle ' 
on the highway * 

A, [H True ^ 

B. DPal^e * 

8- .One must not drive under the influence of which of the following: 

A. CD fVlarijuana 

B. □ Alcohol 

C. O Heroin 

D. O Antihistamines (cold tablets) 
E! D All of the atx)ve 

9. 'Implied consent" means that 

A. [U The driver has giverThis or her consent to taking a blood alcohol' 

content test if arrested on suspicion of driving under the influence 
of alcohol or another drug. 

B. (Zl The police officer does not have to ask for the driver's permis- 

sion to give a blood alcohol content test. 

C. Q The driver has no right to refuse if stopped for suspicidh of / 

" driving under the influence of alcohol or other drugs, / ' 

D. n All of the above, ' * : 

1 0. It Isjawful to drive a vehicle as long as you are certain that you are rwt ; 
feeling "high," no matter what kind of drug you have used. • / 

A., □ True 



B. □ 'False 
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WILL YOU OBEY 
THE LAW? 

Purpose 

To encourage the studenta to gain some in«ight 
into how they arrive at decisions about vvhotl\er 
or not to take the risk of violating laws ^ 

Objectives / 
Teacher 

n Kncourage student3 to discuss openly and 
honestly, without moral izing> when and why 
people violate the law. 

□ Emphasize that people's individual decisions 
to obey the \nvf are as important to a law- 
abiding society as the law itself. 

Students ^ \ 

□ Discusj^ the extent to whi^h they really ''buy 
into'' the laws affecting alcohoU other drugs, 
and driving. 

Materials , 

Copies of Materials Sheet 13 ar\^jyork Sheet 17 



Watni-up(:^5mniuteH) ^ y - ' ^ ' ' ' ^ 

Tell the students, 'Toople often mak/^ deliberate decisions not to obey the law. fh, some cases people 
make these decisions because they are willing to take the risk that they rn^htgot\aught and might 
be penalized for breaking the law, but they recognize that the law i^p«*^n other ca^s people decide 
to break the la^Y to demonstrate their disagreement with the laW^ they believe fcha^ the law is 
unjifst. A burglai* breaking into a house usually doesn*t question wht'ther the law dig^i^dll^lburglary is 
just or not ~ he or she is ^(ler money and other loot On the other hand, Henry Dayi^^^^oreau, a 
wiiter and philosoprier of the nineteenth century, refused tg pay hitr taxes, and ihUs violalh^d the law, 
because he believed that the government was engaged in,u\\ju8t policies. Who can think of ih^^ Qther 
recent examples of whatllhioreau called 'civil disobedience,' violating the la\v as a form of political or 
social protest?" Prompt the studen^ witli questions a*bout th<^ civil rights sit-inrfof the 19608 rfnd the 
sftident protest movement. Ask the stuAnts, "Is there any law that you consider so ui^ust that you 
would commit civil disobedience to demonstrate your disapproval?'* 

Directions for Main Activity \^ 

1. (10-15 minutes) ' \ 

Ask^the students, "Why do you j;hink that it woulcTbe unreasonable to defend driving under th^. 
influence of alcohol or drugs as an ^tt of civil disobedienije?*' Enojprage the students to give answers 
that focus on the basic purposes of the vehicle laws: to protect all citizens against' the verj^ r<fial 
dangers of vehicles and the irresponsibility of some drivers. Tell the students, '^Although it would be 
difficult tQ offer civil disobedience as a reason for breaking the traffic laws, people often do break these 
laws with full knowledge of what they are doing. In t^hese cqses people deliberately take certain risks. 
If they drive under the influence of alcohol and other drugs, they are taking at least two risks. What 
are these risks?*' Encourage the students to give answei::^ indicating that the dual risks involve 
possible jaccidents or fatafities arid arrest and conviction. Hand out Materials Sheet 13 and Work 
Sheet 17. Tell the students, "This assignment was, designed to help you think about situations m 
which you might be willing toHake th,e risk of breaking the law. Be l^onest with yourself in fijling it 
out. You won't be arrested or blamed for admittingyou might take a risk," Allow time for the g|tudents 
to complete the work sheet. 

2. (20-25 minutes) . ' , ' • ^ ^ \ 

yse the work .sheet as the. focus for h discussion on takfhg the risk'ntf violating the law. f'or each 
situation discussed ask the class to discuss possible congequences-of taRin^ that particular risk. List 
these on the chalkboard. ' • * . : 

For Discussion ^ ^ u 



"Wha^ factors do you think will influence your decisions abput whether pr Jitit to take the risk of 
driving under the influence of iilcohol or other drugs if the situation ^yrtses? Keep in ittind the 
information you have learned dming this unit; but be honest*' ' . ^ 
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MATERIALS SHEET 13 Will You Obey the Law? 



Read the following situations. Then foreachone decide whetheryou would be willing to risk breaking the law Write vour response in the 
ffficl'r'^" ^ W ' ' ' "^^^^ ^ P'^^^^ ^^^^'"9 ' ^^^'^ or woui wC^ take 



Situation 1: 

It's two o'clock fn the morning, and you're driving 
hiome. You arrive at an intersection witti a flashing 
red light. The law says you must come to a full 
stop. There isn't a car for miles. Do ^'ou stop? 





Situation 2: 

You've had three beers within an hour or so at the 
party, and you're fe.pling fine — not even a little bit 
high. You know you can "hold" your liquoc Do ycfu 
decide to drive a car? 



Situations: . , 

.".You'r© driving with a qxo\^o\ friends in a car, and 
one of the qltiers in the*c'ar takes OMt^a^narijuana 
joint. He says therQ Is enough for just 6ne "drag" 
per person, not enough to getaoyoqe "smashed. " 
Do you take a drag? - r 
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IVLATERIALS SHEET 13 yiflll You Obey he Law? (continued) 




Situation 4: ^ 

The rest of (he crowd wants to pop some pills and 
drive on out to the beach. You refuse to take any 
pills. Even so, will you go with them? 



Situation 5: 

You've just received your driver's license, and 
^ your dad wants you to deliver a tew bottles of 
whiskey to a triend of his. The whiskey bottles 
have been opened, but they're wrapped up in a^ 
package. Do you put them on the passenger's 
seat next to you? 





Situation 6: . 

A poJice offltecmlls you to the side of the road and 
demands that yobvtake a breath test for allegedly 
driving unde^r the influence of alcohol You hate 
alcohol, and you never touch the stuff- Do yog^ 
refuse to take the test? ^ ^ 
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WORK SHEET 17 Will You Obey the Law? 



Situation 


-^-r 1 

Yes 


No 


Why 
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CLOSURE 

Purposes . 

To reflect on the preceding lessons and evaluate 
the extent to which the students have learned 
and understood the mnjor concepts and nccom 
plishod the objectives of the unit. 

Objectives — - 
Teacher 

□ Through observation of the students' 
responses to , today V activities, assess the 
strengths and weaknesses of his or l\er tcach^ 
ingojjthe unit 

□ I ^eave the students with unanswerqcf ques- 
tions that might foster further learn ingj at 
another time. 

Students > 

□ Demonstrate, both orally and- in writing, 
comprehension of the unit goal, the decision- 
making pnx-ess presented in the unit theme 
page, and the cognitive and afTectfve concepts 
covered during the unit. 



Directions) for Main Activity 

1. l2()minuteH) 

Hand out copies of Work Sheet 12. Instruct the students to fill out the questionnaiix^ in silence and to 
wait for further instructions. After all the students have completed the questionnaire, instruct the 
students to exchange questionnaires (optional) and to correct them during the following discussion. 
Using a show of hands, determine tho class consensus on each 6f the questionnaire itemH. Discuss the 
reasons for each reHpon.se and, <V'her(n^er possibfe, relate these (o the content of (he previous lessons in 
the unit. Note that Home of the renponseH depend on knowledge of factual information, while others 
depend on a grasp of the unit's affective goals. Following arc the "correct" answers in terms of the 
content and goals of th^ unit: 

1. Disagree 2, Agi-ee 3. Agi-ee 4. Agree 5. Disagree 6. Disagi'ee 7. Disagree 
8. Agree 9. Agree 10. Agree 11. Agi^ec 12. Agiee 13. Disagree 14. Agi^ee 
15 Disagree Ifi. Disagree 17. /^rree 18. Disagree 19. Disagi^ce 20. Agree 

2 (5-7 minutes) 

Return thO'?tludent.s*oiiginal copies of Work Sheet 12, and ask the class to tally the numbers of items 
that were answered coiTCCtly the second time but incorrectly the first time. 

3, (25-30 min\ites) 

Hand out copies of Materials Sheet 14. Explain that the materials sheet contains a summary of the 
major concepts and learning objectives of the unit; that is, that it includes descriptions of a.variety of 
situations in Vi^hich the students will need to apply what they have learned about alcohol, other drugs, 
traffic safety, aiM^. decision-making in relation to risk situations. Ask for students to read the 
situations on the materials sheet aloud, and through discussion assess the student^^' comprehension of 
these situations. Ej^plain that the class will be divided into small groups for the next 15-20 minutes to 
answer the following questions (write the questions on the chalkboard): 

□ What factors Would influence the decisions in this situation? 

□ To what extent would the four factors identified during the unit be important? * 

□ If you were the person who had to make the decision, how would you apply the decision-making 
process outlined duringf the unit (page x) to this situation^ Be prepared to describe to the class each 
step in the decision-making process. 

Allow time for completion of the task, sharing, t^nd discussion. ^ 



Materials 

Copies of Materials Sheet 14, and Work Sheet 
.12 (pages 48-49) 
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A pMblication designed to keep you abreast of dally rigks 
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Situation 1 : 

It was Sally's first big high school party. She d 
bought a special dress for the occasion, and she 
was nervously excited about going At tho party 
she continued to be nervous, and when some of 
tho other kids started drinking beer, sho joined in 
eagerly. After a few beers she began to feel light- 
headed and relaxed. Latent the party Sally 
walked over to join g group of kids who were 
huddled around one boy in a very interested way. 
The boy held out a handful of white pills He said 
they would give a nnellow "high * to anyone wha 
took them. Sally had never dru^k beer before, and 
she knew how dangerous unidentified pills could 
be. But lots of the other kids took the pills right 
away. What do you think Sally should ,do? 



Situption 

Pete and Bill had decided to take a hike in the 
woods for €i whole weekend. Both of them^had . ' 
arranged the trip well beforehand and had 
mapped€)Ut their route Everythirig went smoothly 
on Ihef trip until th^y came to a rushing, stream 
that could bq crossed only by taking big jumps 
from one rock to another Pete was over six feet 
jII and made the jumps easily. Bill was much 
shorter and not as athletic as Pete. As Bill looked 
Jt at the first rock he had to jump to. it seemed to 
)e miles away. What should Bill do? 



Situation 3: 

Joarireally dicja't like cigarettes very much, but 
rjiosfof her friefids $nioked. Every once \n a while, 
she would t^ke a cigarette from one of them, when 
It was offered to her. and smoke it. She had 
Jearned to inhale, but she always felt dizzy after 
smoking. Borne of her fnN^nds told her that after a 
while^she wooldn t feel diizy at all, that she just 
had to get used to gmoWn^. pne day Joan 
stopped at the corner store to buy chewing gum, 
and she noticed a cigarette advertisement show- 
ing a beautiful woiyiao smokipQ. There just hap- 
pened to be a special display of the cigarettes as 
well, arkJ Joan pickW them up to admlrelhe pack- 
age, which was covered with golden foil. "Why 
shouldn't I buy a pack?^ Joan thought to herself/ 
' One pack doesn't mean Tm really a smoker any- 
way. I can give It up any time I want to/' What do 
you thlnk^oan should do? 



Situation 4: 

Fred had his driver's lico'nsQ for more than a year 
without ever having boon stopped by a polico 

xofficer At 1 7 Fred was a very careful drivor. partly 
oecauso his father had spent so nnuch time driving 
around with him, makrng sure that he knew all the 
rules and laws. One day Fred and his father got 
into an agrument about a tool that Fred had bor- 
rowed from his father^s shop and had not returned 
That afternoon Fred had to run an errand in tho 

' fanDily car He was still angry with his father, and as 
he drove along the main street of town, ho was 
thinking about how much his father always insist- 
ed that he obey the law. His father was^xtra fu^sy* 
about the law, in fact. "This time/' Fred thought to 
himself, "I thinkTnaybe I just won't come \oafull 
stop at every stop sign That takes too long any- 
way, and I can see whetJtim there are any other 
Ccirs at tho intersection;^ What do you think Frod 
should do'^ 



Situation 5: 

Brenda was walking down the street on a Satur- 
day afternoon, when suddenly a car with six or 
sev^en teenagers in it pulled up nejct to her. She 
recognized two of her girl friends. bHli^^ie didn't 
know the other kids. They called to h^OTftJ said 
that they were on their way to. the beach. Did she 
want to come? She walked ovier to the car to talk to 
them, and when she looked in, she noticed that 
they were passing around an open bottle of whis- 
key. Brenda liked to hdve a good tinne, and she , 
didn't have to drink any whiskey if she didn't want 
to. She knew how to say no. Should Brenda go to 
the beach with the other kids? 



Situation 6: 

James never rod6 his motorcyfcle without wearing 
a helmet even though riding without a helmet 
wasn't against the law. One day another boy at 
school asked James If he could borrow his helmet 
just for an hour to go for a ride on someone else's 
motorcycle. James said, *'Sure." After two hours 
the other boy still hadn't returned; and James 
needed to go to his after-school job. He decided 
that he could eftherleave his motorcycle at school 
until tomorrow or without a helmet ride the few 
blocks to the store where he worked. If he left the 
bike at school, something might happen to It. On 
the other hand, riding without a helmet involved a 
risk, too. What should James do? 
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